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     Children learn about their world through books used in the classroom. Research about 
the portrayal of African Americans in children’s picture books is essential because 
picture books introduce some children to African American culture, and all children need 
to see characters like themselves in books.  
     Since previous studies analyzed the characterizations of African Americans in 
children’s picture books from 1900 through 1995, the significance and purpose of this 
study were to add to the literature by examining children’s picture books from 1996 
through 2005. The research questions were: 
(a) How are African Americans portrayed in the written texts of African American 
children’s picture books awarded the Coretta Scott King Award or distinguished 











(b) How are African Americans portrayed in the illustrations of African American 
children’s picture books awarded the Coretta Scott King Award or distinguished 
as Caldecott Medal honor books or Coretta Scott King honor books from 1996 
through 2005?
     To be included in the sample of books, (a) each book had to be an African American 
children’s picture book, (b) all characters or the protagonist had to be African American, 
and (c) each book had to be an award-winning book, which had been awarded the 
distinguished Coretta Scott King Author or Illustrator Award or noted as Caldecott 
Medal or Coretta Scott King Award honor books during the years 1996 through 2005. 
The sample consisted of 28 books. The instrumentation consisted of nine evaluation 
criteria which were used as categories. 
     The data yielded documentation used to conclude that African Americans were 
portrayed positively in most of the African American children’s picture books employed 
in the study that were awarded the Coretta Scott King Award or distinguished as 
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     Chapter I consists of the following six sections: (1) Introduction; (2) Significance of 
the Study; (3) Purpose; (4) Research Questions; (5) Limitations; and (6) Definition of
Terms. 
     Children’s literature is invaluable, and its far-reaching effects on children are 
immeasurable. According to Norton (1999), children’s literature “entices, motivates, 
instructs, opens doors to discovery, and provides adventure and enjoyment” (p. 4). 
Children’s literature is a major means of transmitting one’s literary heritage from one 
generation to the next, helps one become more knowledgeable, assists in personal 
development, and nurtures and expands the imagination. Literature helps one understand 
and value one’s cultural heritage. Personal and social development takes place when one 
forms positive attitudes toward one’s own culture and the cultures of others. Some
literature can exemplify the contributions and values of the many cultures (Norton, 
1999). Norton also writes: 
     It is especially critical to foster an appreciation of the heritage of the ethnic  
     minorities in American society. A positive self-concept is not possible unless 
     we respect others as well as ourselves; literature can contribute considerably             




     Children learn about their world through books including multicultural books used in 
the classroom. Multicultural literature is defined as “literature that reflects the multitude 
of cultural groups within the United States” (Temple, Martinez, Yokota, & Naylor, 2002, 
p. 84). Temple et. al. explain the need for multicultural materials in the classroom by 
stating that students feel welcome in school to the extent to which they find themselves 
and their experiences represented in the books and materials they find there. Students 
need to understand people who are different from themselves. 
     According to Norton (1999), there are many enjoyable and well-written books of 
traditional literature, contemporary realistic fiction and nonfiction that reflect the 
heritage and recent experiences of African Americans. Reading these books will aid 
“children from all racial and cultural backgrounds [to] identify with and appreciate the 
dreams, problems, and cultural contributions of African Americans on this continent” (p. 
585). Living happy, interesting lives and being at peace with one another depends on 
people appreciating each other’s similarities and differences (Lopes, 1993).  
     Children may be introduced to issues of diversity through books about various 
subjects. Research about the portrayal of African Americans in children’s picture books 
is essential because picture books may introduce some children to African American 
culture, and African American children need to see characters like themselves in books. 
The picture book provides children with a visual experience and may be defined as  
having a collective unity of story-line, theme, or concept, developed through the series of  





children are a potential audience. The book displays respect for children’s 
understandings, abilities, and appreciations (American Library Association, 2004a, p. 1). 
     A careful review of the literature reveals that very few studies have been conducted 
about the portrayal of African Americans in children’s picture books. Phillips (1995) 
conducted a research study in which she compared illustrated African American 
children’s literature from 1900 through 1962 and 1963 through 1992. She found that the 
books from the first period depicted negative, stereotypical images of African American 
culture prior to the Civil Rights Movement. A consistency in publication of culturally
authentic works did not take place until the mid-1980s during the second period.  
     Cobb (1992) evaluated the characterization of African Americans in contemporary 
children’s trade books from 1989 through 1991 for kindergarten through sixth grade. Her 
research revealed that although more positive stereotypes than negative were applied to
African Americans; some books contained updated stereotypes such as “nigger”, 
“colored”, and “Negro” while others perpetuated a bossy stereotypical female image. 
Sutton (1996) analyzed the characteristics of African Americans in contemporary 
realistic fiction picture books from 1990 through 1995. She found that the new themes 
and the decline in racial stereotypes in the examined picture books show that the 
portrayal of the African American character in realistic fiction has developed into 
positive images represented with cultural pride. These previous studies have examined 
the portrayal or characterization of the African American in children’s picture books 
from 1900 through 1995. This study presents research relating to the portrayal of African 




     There are more African American children’s books written today than in the past. As 
a result, more of the books are available for use in the elementary classroom to cover 
various subjects. Perini (1999) used case studies to examine the manner in which the 
three teachers employ African American children’s books in their first grade classrooms. 
Each teacher was given six African American informational books, picture books, and 
folk tales and six mainstream or non-African American books from the same three 
genres. All three teachers, two Caucasian and one African American, chose not to read 
four of the African American books to the students; the two they selected were used to 
celebrate the Dr. Martin Luther King, Jr. holiday, Black History Month, and Kwanzaa. 
When the children tried to discuss information during their reading experiences, the 
teachers either ignored or interrupted their discussions. As indicated by the findings, 
Perini felt the teachers may have been unprepared, uncomfortable, or afraid to explore 
racial and cultural knowledge and understanding. Could there be reasons why teachers 
may not be using these books in their classrooms to work with children in order to allow 
African American students to see children like themselves in books or to give white 
students opportunities to appreciate a culture other than their own?
    After this researcher approached her school librarian to ask for assistance with finding 
the award-winning African American children’s books needed for examination for the 
present study, only two of them were found. One book was a Caldecott Medal honor 
book and the other a Coretta Scott King Illustrator Award book. 
     A second reason why teachers may not use African American children’s books in the 
classroom is that some teachers may not feel the need to include such literature in their 
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classroom libraries or activities, or they may feel uncomfortable dealing with cultural 
understandings or questions the children may ask them. Since elementary teachers have 
been traditionally white females, it stands to reason that multicultural literature may not 
have been part of their personal or educational background. 
     From this researcher’s experiences as a child going through school and during her 15 
years in the elementary classroom, African Americans were mentioned in the textbooks 
only during discussions on slavery and the Civil Rights Movement. Since African 
Americans helped build this country and have made invaluable contributions to 
American society, Black History Month was instituted to give African Americans 
recognition for their efforts and to show that they played a major role in the history of 
this country. Thus, some teachers may not use African American children’s books in the 
classroom until the Martin Luther King, Jr. holiday or the month of February, Black 
History Month. 
     According to Hefflin (1997), students’ reactions to African American children’s 
picture books were quite positive. Hefflin conducted a study in which six African 
American third graders with varying reading ability responded to discussions about 
culturally conscious African American children’s literature. She found that the students 
linked their personal or real-life experiences to the literature, five of them improved the 
quality of their writing, and most of them increased in fluency. The students read the 
literature during free time, discussed it with teachers, took it home, and participated more 





      Alley (2001) conducted a study in which she described how 18 rural white gifted 
fifth and sixth graders responded to nine African American picture books. The students 
were eager to learn about African Americans and were amazed at their accomplishments. 
The students made strong and honest statements about equality and had passionate 
conversations about freedom but lacked knowledge about important people and/or 
important facts, such as Rosa Parks and her impact upon the Civil Rights Movement. 
Alley’s research showed that the media, religion, rural schooling, and the students’ grade 
level influenced the participants’ responses to African American picture books. 
Significance of the Study 
     Building upon the previous research studies completed by Phillips (1995), Cobb 
(1992), and Sutton (1996) which analyzed the characterizations of African Americans in 
children’s picture books from 1900 through 1995, this research study will add to the 
literature by examining children’s picture books published from 1996 through 2005. 
Changes in societal attitudes demand that diverse curriculum materials are used due to 
the impact of printed pictures on children’s self-perception. Research of this nature is 
important because the findings may be used to give further insight into the subject and 
highlight books teachers can use that give positive impressions about African Americans. 
Purpose 
     The purpose of this study was to analyze how African Americans are portrayed in 











awarded the Coretta Scott King Award or were distinguished as Caldecott Medal honor 
books or Coretta Scott King honor books from the same time period. 
Research Questions 
     This study investigated how African Americans were portrayed in award-winning 
African American children’s picture books from 1996 through 2005. The following 
questions guided this study: 
(a) How are African Americans portrayed in the written texts of African American 
children’s picture books awarded the Coretta Scott King Award or distinguished 
as Caldecott Medal honor books or Coretta Scott King honor books from 1996 
through 2005?
(b) How are African Americans portrayed in the illustrations of African American    
children’s picture books awarded the Coretta Scott King Award or distinguished   
as Caldecott Medal honor books or Coretta Scott King honor books from 1996 
through 2005?
Limitations
     This study was limited because few books with African American protagonists are 
published for children (Hefflin & Barksdale-Ladd, 2001). Secondly, the researcher 
examined a purposive sample, “a nonrandom sample selected because prior knowledge 
suggests it is representative or because those selected have the needed information” 
(Fraenkel & Wallen, 2003, p. G-7). The sample was comprised of award-winning 








were designated as Caldecott Medal or Corett Scott King honor books from 1996 
through 2005. The award-winning books selected were not a random sample of all 
African American children’s picture books from 1996 through 2005. They were books 
most likely selected by librarians and teachers for use in libraries and classrooms. The 
final limitation to this study was that the sole researcher was African American, which 
increases the possibility of subjectivity. 
Definition of Terms 
1. African American is defined as an American of African descent (American 
Library Association, 2004b). 
2. Children are defined as persons of ages up to and including fourteen (American 
Library Association, 2004a). 
3. According to the American Library Association, the picture book provides the 
child with the visual experience and has a collective unity of story-line, theme, or 
concept, developed through the series of pictures of which the book is comprised. 
A picture book for children is one for which children are a potential audience. 
The book displays respect for children’s understandings, abilities, and 
appreciations (American Library Association, 2004a, p. 1). 
4. Award-winning African American books, for the purposes of this study, are those 
which have been awarded the Caldecott Medal, Coretta Scott King Illustrator 
Award, or books distinguished as Caldecott Medal honor books or Coretta Scott 











5. Caldecott Medal Books – books voted the most distinguished picture book for 
children published in English in the United States during the previous year. This 
artist must be a citizen or resident of the United States (American Library 
Association, 2004a). 
6. Coretta Scott King Award Books - books voted as distinguished and promote an 
understanding and appreciation of the “American Dream.” The recipients are 
authors and illustrators of African ancestry (American Library Association, 
2004b). 
7. Honor books – other books cited by the committees that select the Caldecott 
Medal winners and Coretta Scott King Author and Illustrator Award winners as 
“worthy of attention” (American Library Association, 2004b). 
8. African American children’s picture books are those picture books in which all 
characters are African American or have African American protagonists. 
9. Descriptive Study – A study in which the existing conditions are described as 
fully and carefully as possible (Fraenkel & Wallen, 2003). 
10. Trade Books – “children’s books, either fiction or non-fiction, used as 
supplemental reading materials to the [reading] basal textbooks” (Cobb, 1992). 
11. Tall tales – “greatly exaggerated exploits of larger-than-life heroes” (Temple, 
Martinez, Yokota, & Naylor, 2002, p. 141)  
12. Folklore – used interchangeably with folktales; “stories of cleverness, adventure, 
or trickery, told sparely with active plots but little development of setting or 





REVIEW OF THE LITERATURE 
     Chapter II consists of the following six sections: (1) History of the Caldecott Medal; 
(2) History of the Coretta Scott King Award; (3) Teacher’s Use of African American 
Children’s Books in the Classroom; (4) Students’ Reactions to African American 
Children’s Picture Books; (5) Previous Research; and (6) Chapter Summary.   
History of the Caldecott Medal 
   The Randolph Caldecott Medal was established in 1937 at the suggestion of Frederic 
G. Melcher, coeditor of Publishers Weekly (Pine, 2004a). Melcher, an enthusiastic 
promoter of good books for children, also founded Children’s Book Week in 1919 out of 
his desire to see children’s books sold throughout the year instead of mostly around 
Christmas (Miller & Field, 1957). He named the award for Nineteenth century illustrator, 
Randolph Caldecott. 
     Randolph Caldecott (Pine, 2004a) was an English artist and illustrator and has been 
considered a pioneer in the creation of children’s picture books. Caldecott collaborated 
with Edmund Evans, an English printer and engraver, on a series of children’s picture 
books and produced two picture books each Christmas season until his death in 1886. 
Caldecott earned acclaim for his depictions of people, animals, and the English 







page to page. According to the Randolph Caldecott Society UK (2004), Caldecott also 
illustrated novels and accounts of foreign travel, made humorous drawings depicting 
hunting and fashionable life, drew cartoons and made sketches of the famous, and 
exhibited sculptures and paintings in oil and watercolor in the Royal Academy and 
galleries. 
     The Caldecott Medal is awarded annually by the 15-member Caldecott Committee, 
appointed by the Association for Library Service to Children of the American Library 
Association, and announced in January or February at the Association’s midwinter 
convention (Pine, 2004b). The medal is awarded to the artist of the book voted the most 
distinguished picture book for children published in English in the United States during
the previous year. This artist must be a citizen or resident of the United States (American 
Library Association, 2004a). 
A representation of Caldecott’s artwork from The Diverting History of John Gilpin 
published in 1878 adorns the bronze medal created in 1937 by a young sculptor named 
Rene Paul Chambellan. The illustration depicts John Gilpin straddling a runaway horse
accompanied by squawking geese, braying dogs, and startled spectators. The winner’s 
name and the date are engraved on the back (American Library Association, 2004a). The 
first Caldecott Medal was awarded in 1938 to Dorothy P. Lathrop for her black and 
white lithographs in Animals of the Bible, A Picture Book (Miller & Field, 1957).    
     Shortly before his death in 1963, Melcher wrote about the origin of the Newbery and 
Caldecott Medals in which he stated why he placed the methods for announcing and 





Association. He asserted that librarians are particularly competent to choose the winners 
because they know readers at all age levels and receive the children’s own comments as 
no one else does (Kingman, 1965).   
History of the Coretta Scott King Award 
     The Coretta Scott King Award originated in 1969 as the result of a conversation 
between two librarians, Glyndon Flynt Greer and Mabel McKissick, and publisher, John 
Carroll about African American authors and illustrators not being recognized with 
awards for their work (American Library Association, 2004d; Smith, 2004). The first 
award was given in May 1970 during the New Jersey Library Association meeting, but 
the American Library Association did not recognize the Coretta Scott King Award as an 
association award until 1982. The Award commemorates the life and work of Dr. Martin 
Luther King. Jr. and his widow, Coretta Scott King, for her “courage and determination 
in continuing the work for peace and world brotherhood” (American Library 
Association, 2004b, p. 1). 
     Coretta Scott King continued the struggle for civil rights in America while raising her 
four children alone following the assassination of her husband, Dr. Martin Luther King, 
Jr. in 1968. From 1968-1995, Mrs. King worked to develop the Atlanta-based Martin 
Luther King, Jr. Center for Nonviolent Social Change, part of a 23-acre national park, 
which includes Dr. King’s birth home. She also spearheaded the lobbying campaign to 
establish Dr. King’s birthday as a national holiday, chaired the Martin Luther King, Jr. 




honor of her husband in 1986 (Edwards, 2003; The King Center, 2004). Mrs. King 
carried the message of nonviolence, peace, and the need to work against injustice around 
this country and to several continents (Wermiel & Stein, 2004).  
     The Coretta Scott King Award (CSK) books are chosen by a seven-member award 
jury, and the award is presented annually by the CSK Task Force of the American 
Library Association’s (ALA) Ethnic Multicultural Information Exchange Round Table at 
a gala breakfast held during the ALA summer conference. The recipients are authors and 
illustrators of African ancestry whose distinguished books promote an understanding and 
appreciation of the “American Dream” (American Library Association, 2004b). The first 
Coretta Scott King Award was presented to the late Lillie Patterson in 1970 for Dr. 
Martin Luther King, Jr.: Man of Peace, a young reader’s edition written shortly after his 
assassination. The illustrator award category was added in 1974; the first was given to 
George Ford for his illustrations in Sharon Mathis’s biography Ray Charles. Currently 
each winner receives a bronze medal, an honorarium from the Johnson Publishing 
Company, a plaque, and a set of encyclopedias from Encyclopaedia Britannica or World 
Book, Inc. (Smith, 2004).  
     Lev Mills designed the Coretta Scott King Award Seal in 1974 with symbolism,
which centers around Dr. King’s teachings and doctrines: 
The basic circle represents continuity in movement, revolving from one idea to 
another. Within the circle is the image of a black child reading a book. The five  
main religious symbols below the image of the child represent non-sectarianism. 







     the Award was headquartered at the time the seal was designed. At the apex of the  
     pyramid is the dove, symbolic of peace, one of Dr. King’s doctrines. The rays shine  
     toward peace and brotherhood (American  Library Association, 2004b, pp. 1-2). 
Teachers’ Use of African American Children’s Books  
in the Classroom 
     Perini (1999) used case studies to examine teachers’ use of African American 
children’s books in three first grade public school teachers’ classrooms. Two of the 
classrooms had equal numbers of African American and white students, while the third 
class was filled with predominately white students. Twelve books were given to the 
teachers; six of them were African American informational books, picture books, and 
folktales, and the other six books were mainstream books from the same three genres. 
All three teachers chose not to read four of the African American books to the students. 
The African American books they used were selected to celebrate the Dr. Martin Luther 
King, Jr. holiday, Black History Month, and Kwanzaa. 
     The use of the African American books was similar to the teachers’ use of 
mainstream literature: practicing basic comprehension skills, as a springboard for writing 
activities, and to address unfamiliar vocabulary. When the children tried to discuss 
information during their reading experiences, the teachers either ignored or interrupted 
their discussions. Perini claimed the teachers may have been unprepared, uncomfortable, 
or afraid to explore racial and cultural knowledge and understanding. 
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Students’ Reactions to African American Children’s Picture Books 
     Hefflin (1997) conducted a study in which six African American third graders with 
varying reading ability responded to discussions about culturally conscious African 
American children’s literature consisting of three African American contemporary 
realistic fiction and three fantasy books. Her investigation determined the influence of 
literature on student self-concept, writing, and attitude toward reading with pre- and 
posttests. The instructional intervention required the students to engage in pre-reading 
activities, listen to stories, write responses to the stories, participate in group discussions, 
and draw pictures relating to the stories. The researcher also conducted student and 
teacher interviews. She used six African American contemporary realistic fiction or 
fantasy books in her research. 
     Hefflin (1997) found that the students linked their personal or real-life experiences to 
the culturally conscious African American children’s literature. Five of the students 
improved the quality of their writing, and most of them increased in fluency. They made 
connections between the literature and their life experiences in their writing and 
drawings through aesthetic responses, associations, or prior knowledge. When asked to 
draw pictures, the students’ pictures were of themselves, family members, friends, and/or 
acquaintances. Few changes occurred in the students’ self-concepts because most of 
them came into the learning environment with high self-concepts. Since the students 
came to the learning environment with positive attitudes toward reading, few changes 
occurred in their attitudes toward reading. The researcher noted that the students read the 
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literature during free time, discussed it with teachers, took it home, and more actively 
participated in class discussions. 
     Alley (2001) conducted a study in which she described how 18 rural white gifted fifth 
and sixth graders responded to nine African American picture books through brief 
journal entries, audio taped group discussions, and individual interviews within a nine-
week grading period. The students were eager to learn about the African American 
experience and amazed at the accomplishments of African Americans. One student 
stated, “They [African Americans] can do practically everything white Americans can 
do” (p.107). The researcher was curious about the use of the word “practically” but did 
not pursue it for fear of comments being withheld later in the study. The students made 
strong and honest statements about equality, but they realized that skin color changes 
people’s perceptions about a person. Since their school population was 99% white, the 
students understood prejudice and the effects of racism on a “very shallow level”  
(p. 109). 
     According to Alley (2001), the students had passionate conversations about freedom, 
but they were dealing with freedom issues at their ages in relation to activities without 
their parents. The students experienced a sense of shame or guilt about what their white 
culture had done to African Americans. They exhibited a lack of knowledge about 
important people and/or important facts twelve times in the data. For example, the 
students were introduced to Satchel Paige and were amazed at the new knowledge about 






Finally, Alley’s research showed that the media, religion, rural schooling, and their 
position as middle-class students influenced her students’ responses to African American 
picture books. 
Previous Research 
     A careful review of the literature revealed that few studies have been conducted about 
the portrayal of African Americans in children’s picture books. Phillips (1995) compared 
African American children’s literature from 1900-1962 and 1963-1992, Cobb (1992), 
evaluated how African Americans were portrayed in children’s trade books published 
from 1989 through 1991, and  Sutton (1996) analyzed the characteristics of African 
Americans in contemporary realistic fiction picture books from 1990-1995. Bittner 
(1995) examined multiculturalism in children’s literature in which she specifically 
looked at African American, Asian American, Hispanic American, and Native American 
picture books from 1939 to 1994 in a typical small urban library. Frost (1998) examined 
how African American girls were portrayed in children’s picture books published from
1980 through 1996. These studies were worthy of closer examination. 
     Phillips (1995) conducted a research study titled “A Comparative Content Analysis of 
Illustrated African American Children’s Literature Published Between 1900-1962 and 
1963-1992” in which she examined themes and messages conveyed through illustrations, 
the perspective of the author, the intended audience, and the ethnic portrayal of the 
African American culture. She examined the portrayal of ethnic characterization in the





examined 26 books from the first period were recommended from the Children’s 
Catalog of illustrated children’s books from 1909-1962, three cited in Jacob Blanck’s 
Peter Parley to Penrod from 1900-1926, and 36 articles published in W. E. B. DuBois’ 
political and social periodical, The Brownies’ Book from 1920-1921. The bibliography 
from the second period included 80 picture books from the Children’s Catalog. 
     According to the study, major publishing companies in the United States produced a 
limited number of illustrated examples of African American literature prior to the Civil 
Rights Movement. The examples usually depicted negative, stereotypical images of 
African American culture. Most of the books conveyed messages of inferiority about 
persons of color, and African American characters were talked about rather than talked to 
in the text. In addition, racism was conveyed through the author’s perspective, attitudes 
towards ethnicity were condescending, and segregation was accepted (Phillips, 1995).  
     The relationship found between W. E. B. DuBois’ work and the picture books 
published after the Civil Rights Movement was that both reflected an authentic 
representation of the African American race where quality and cultural authenticity have 
become the established criteria. In The Brownies’ Book, people of color were depicted in 
a positive manner as individuals, and other cultures were positively portrayed as well. 
Whether focusing on the uniqueness of cultures or the universality of man, cultural 
attributes were respectfully portrayed. In the 1963-1992 sample, racial awareness and 
racism were part of the story’s plot, but a consistency in publication of culturally 





      Another study illustrated the change that had taken place in the writing of children’s 
picture books from the mid to late 1980s. Cobb (1992) evaluated the characterization of 
African Americans and Hispanic Americans in contemporary children’s trade books 
published from 1989 through 1991 for kindergarten through sixth grade. Since my study 
is concerned with African American characters, only informational results about African 
American characters will be reported here. Cobb selected 31 books as the sample, 19 for 
kindergarten through third grade and 12 from fourth through sixth grade. Cobb utilized 
an adapted character analysis instrument. The instrument consisted of locale, physical 
traits, status, attitudes, goals, plus-minus position (a character’s positive or negative 
stature in the book), and personality traits. The second instrument consisted of a list of 
stereotypical adjectives (e.g., aggressive, lazy, unreliable). 
     In the final analysis of the 31 children’s books Cobb (1992) examined, she found the 
majority of the fiction books had an urban setting, male and female characters were 
equally represented, and the majority of the children pictured were between the ages of
five and twelve, and the majority of the adults were between 20 and 59 years of age. In 
addition, the pictures showed physical appearances or the features of the African 
Americans as attractive, positive, and appealing, with few references made to body size 
or build of the children. 
      Out of 21 different occupations found in the books, four of them were stereotypical: 
maid, musician/entertainer, custodian, and Negro league baseball player. Over 47% of 
the characters were depicted as poor or adequate economic status with 63.6% of the 
adults holding low paying jobs or unemployed. This depiction may appear to the reader 
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that African Americans often were unemployed or earning little money. Thirty-eight 
point two percent (38.2%) of African Americans were lower class, 56.4% were pictured 
as being middle class, and 5.5% of the African American characters were portrayed as 
upper class (Cobb, 1992). 
     Most of the children were elementary students, and four of the 55 adults were 
described as having attended college. Favorable attitudes were exhibited with the 
demonstration of a loving attitude as the most frequently occurring attitude between 
family members. Resentment, especially directed toward mothers was the most 
frequently appearing negative attitude. Peer relationships were positive for adults and 
children, and the two most selected goals were economic advancement and education. 
The adults had more positive personality traits, while children were afforded equal 
numbers of favorable and unfavorable personality traits. The top four demonstrations of 
stereotyping found were quiet, cowardly, stupid, and intelligent. Some examples of 
stereotyping were explicitly stated but more often were implicit references or direct 
synonyms. More positive stereotypes than negative were applied to African Americans. 
Also, updated stereotypes such as “nigger”, “colored”, and “Negro” were used. Three 
books used those words in historical contexts. Finally, some of the books perpetuated a 
bossy stereotypical female image (Cobb, 1992).     
     A third research study conducted by Sutton (1996) analyzed the characteristics of the 
African American in 61 contemporary realistic fiction picture books from 1990-1995 to 
establish if any significant changes have occurred in their socio-cultural and historical 
content and themes. The books were set in the United States. Six books had social 
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conscience themes, which indicated that racial and stereotypical themes continue to exist 
in the contemporary realistic fiction picture books published from 1990 to 1995.  
     Thirty-one books had “melting pot” themes about African Americans and their family 
relationships, but the family structure had changed. According to Sutton (1996), the 
mother had become a strong, independent person who placed her priorities ahead of 
everything else, and the father in the home had become rare. The mother’s role had 
become a minor character in many books, and the father is at home supervising the 
children and doing chores. The characters openly verbalize their negative feelings and 
concerns. The children are aware of their parents’ neglect and question their parents’ 
actions. Sutton further states that the family structure shows the children as independent 
characters, responsible for their own emotional concerns because the parental 
involvement of African American characters are portrayed as showing a lack of concern 
about their children’s feelings. 
     Twenty-four of the books in Sutton’s study had culturally conscious themes about 
African American heritage and prominent civil rights leaders. Six of those books did not 
mention a parent, six mentioned only the mother, and 12 had both parents together. The 
former stereotypes in reference to food including pork, fried chicken, cornbread, or 
watermelon are now considered as symbols of cultural pride. Walking around barefoot, 
sitting, eating, or sleeping on the porch or under a shade tree are now considered customs 
of which to be proud. Sutton (1996) also found in one or two books examined what she 
considered new themes of  
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     going to a homeless shelter, visually disabled, witnessing riots in the city, visiting   
     cemeteries and reading tombstones as a family, motherless homes, illiterate parents,  
     guns and drive by shootings, homes with burglar bars on windows, fathers preparing  
     meals, working, criticizing mothers, and African American migrant workers (p. 101).  
Finally, Sutton found that the new themes and the decline in racial stereotypes in the 
picture books she examined from 1990-1995 show that the portrayal of the African 
American character in realistic fiction has developed into positive images represented 
with cultural pride. 
     Although the need for African American children’s picture books is enormous, school 
and public librarians actually determine what books are made available to students and 
teachers because they order books for the libraries. The following study highlights the 
need for librarians to order more multicultural children’s literature. Bittner (1995) 
examined multiculturalism in children’s literature in which she specifically looked at 
African American, Asian American, Hispanic American, and Native American picture 
books from 1939 to 1994 in a typical small urban library. Of the library’s 1,750 
children’s picture books, 875 were evaluated; of those 875, 315 were excluded from the 
study because they featured nonhuman characters. Caucasian themes accounted for 88% 
of all titles during 1960-1969, 79.5% during 1970-1979, 63.3% during 1980-1989, and 
73.1% during 1990-1994. Of the 46 African American picture books examined, 32 were 
contemporary stories, 13 were folklore, and one was nonfiction.  
     Bittner (1995) discussed seven of the books and concluded that all the books received 




presentations ranged from neutral to very positive. The major differences were in literary 
quality and story credibility. Of the seven books examined by the researcher, the stories 
were (a) realistic and positive in a historical context, (b) introduced concepts of pride in
heritage and self concept but may have not been credible, (c) a positive example of an 
African American family with child appeal, (d) filled with well planned photographs; (e) 
beautifully and colorfully illustrated and entered the world of folklore where an African 
American female was beautiful and kind, (f) a joyful expression of freedom and the 
dream of accomplishing anything one can imagine, and (g) a subject easily understood 
by children that crossed cultural lines and African Americans were portrayed without 
bias and stereotyping. 
     The research showed that African Americans have begun to be portrayed more 
favorably in African American children’s picture books. Further research yielded 
information on how African American girls in particular fared in picture books. Frost 
(1998) examined the images of African American girls between the ages of five and 12 
years old in 100 picture books published between 1980 and 1996. Her sources for the 
picture books were Best Books for Children Preschool-Grade 6, Connecting Cultures: A 
Guide to Multicultural Literature for Children, Kaleidoscope: A Multicultural Booklist 
for Grades K-8, Powerful African American Images Revealed in Picture Books, School 
Library Journal, Horn Book, the Caldecott Award and the Coretta Scott King Award. 
Frost utilized an instrument based on adaptations of various sources to conduct a content 
analysis of the texts and illustrations. She examined the gender and ethnicity of each 
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book’s author and illustrator. Frost also investigated the genre, language patterns, plot, 
problem, character’s reaction and response to the problem and setting.  
     Frost (1998) found that the name of the African American female protagonist was 
most likely not included in the title since less than half of the titles included the 
protagonist’s name. She also found that the book titles projected the image of the 
“invisible female.” The authors were mostly African American females, while the 
illustrators were most likely African American males. The most prevalent genre of the 
books was realistic fiction. It accounted for 78% of the books. Other genres included 
historical fiction, biography, poetry, fantasy, folktales, and fairytales. The language 
pattern utilized in over 80% of the books was standard English in narration and dialogue. 
     Thirty-eight percent of the books were written about family stories in which the 
family relationship mostly depicted was that between the granddaughter and grandparent. 
The most prevalent problem in 26% of the books was that of the female protagonist 
trying to accomplish a goal. In 35% of the books, there was no problem. The characters 
responded to their problems with perseverance, courage and creativity and solved their 
problems in 45% of the books. In addition, the characters mostly had traditional 
American names. In 20% of the books, the characters were “invisible females” because 
they were unnamed. Six percent of the characters had African or creative African 
American names. Almost half of the characters lived in middle-class or wealthier 
families, 17% were in poor families, and 11% lived in single parent families. The 






     According to Frost (1998), four character prototypes emerged from her study: “The 
African American Girl Next Door”, “The All-American Girl”, “The Privileged Girl” and 
“The Role Model.” The character of “The African American Girl Next Door” 
represented mainstream experiences of African American girls, appeared in culturally 
specific books, enjoyed traditional girl activities, and came from traditional and single 
parent families. “The All-American Girl” represented mainstream American experiences, 
appeared in culturally generic books, enjoyed traditional girl activities, and came from 
traditional families. “The Privileged Girl” lived the American Dream in traditional upper 
middle class and upper class families, appeared in culturally specific books and enjoyed 
traditional girl activities. In all three of the aforementioned prototypes, the African 
American female antagonist was independent, cheerful and nurturing. Finally, the 
prototype, “The Role Model”, was a model for what girls can be. “The Role Model” was 
strong, proud, determined and independent, expressed a wide range of emotions, had 
diverse interests and came from various family types at all levels of the socio-economic
scale (Frost, 1998). 
Chapter Summary 
     In summary, the histories of the Caldecott Medal and the Coretta Scott King Award 
were chronicled. The Caldecott Medal, an award for illustrators, was established in 1937 
and named for English artist and illustrator, Randolph Caldecott. The Coretta Scott King      




recognized for their work. Two CSK Awards are given: one to an author and one to an 
illustrator. The American Library Association annually gives the awards.       
     Phillips (1995) found stereotypical images of African American culture prior to the 
Civil Rights Movement, but a consistency in publication of culturally authentic works 
did not take place until the mid-1980s in African American children’s literature. Cobb 
(1992) evaluated the characterization of African Americans in contemporary children’s 
trade books from 1989 through 1991, and her research revealed that more positive 
stereotypes than negative were applied to African Americans; some books contained 
objectionable terms such as “nigger”, “colored” and “Negro” while others perpetuated a 
bossy stereotypical female image.  
     Sutton (1996) analyzed the characteristics of African Americans in contemporary 
realistic fiction picture books from 1990 through 1995. She found that the new themes 
and the decline in racial stereotypes in the picture books she examined show that the 
portrayal of the African American character in realistic fiction has developed into 
positive images represented with cultural pride. Bittner (1995) examined 
multiculturalism in children’s literature from 1939 to 1994 and found that all of the 
books received an acceptable recommendation, there was an absence of stereotypes, and 
the characters’ presentations ranged from neutral to very positive, but the major 
differences were in literary quality and story credibility. Frost (1998) examined the 
images of African American girls between the ages of five and 12 years old in 100 
picture books published between 1980 and 1996. She found that the protagonist was 
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usually independent, happy, nurturing and solved her own problems using perseverance, 
courage, and creativity. 
     Pertinent information came to the forefront upon examination of doctoral dissertations 
(Alley, 2001; Hefflin, 1996; Perini, 1999) about the use of African American children’s 
books in the classroom. Perini (1999) used case studies to examine teachers’ use of 
African American children’s books in three first grade public school teachers’ 
classrooms. The teachers did not utilize some of the books, and the ones they selected 
were used to celebrate Dr. Martin Luther King, Jr. holiday, Black History Month, and 
Kwanzaa. Also, when the children tried to discuss information during their reading 
experiences, the teachers either ignored or interrupted their discussions.  
     Hefflin (1996) conducted a study in which six African American third graders with 
varying reading ability responded to discussions about culturally conscious African 
American children’s literature. Hefflin found that the students linked their personal or 
real-life experiences to the culturally conscious African American children’s literature. 
Five of the students improved the quality of their writing, and most of them increased in 
fluency. 
     Finally, Alley (2001) conducted a study in which she described how 18 rural white 
gifted fifth and sixth graders responded to nine African American picture books. The 
students made strong and honest statements about equality, but they realized that skin 
color changes people’s perceptions about a person. The students experienced a sense of 
shame or guilt about what their white culture had done to African Americans. They 
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demonstrated a lack of knowledge about important people and/or important facts twelve 
times in the data. 
 
 
      
 
     
CHAPTER III 
METHODOLOGY 
     Chapter III consists of the following six sections: (1) Research Design; (2) 
Population; (3) Procedure; (4) Data Analysis; (5) Trustworthiness; and (6) Chapter 
Summary. 
Research Design 
     This study analyzed how African Americans were portrayed in award-winning 
children’s picture books from 1996 through 2005. This descriptive study describes 
existing conditions as fully and carefully as possible (Fraenkel & Wallen, 2003).  This 
study employed both qualitative and quantitative methods. The quantitative method 
employed in this study involved the use of evaluation criteria. Evaluation criteria, 
consisting of nine questions (Hefflin & Barksdale-Ladd, 2001; Norton, 1999), were used 
to determine how African Americans were portrayed in the texts and illustrations. The 
qualitative method used in this study was content analysis. Content analysis describes 
systematically the facts and characteristics of a given population or area of interest 
(Merriam & Simpson, 1989). Content analysis was employed to analyze the portrayals of 
African Americans through the texts and/or illustrations of award-winning African 





     The advantages of conducting a descriptive study are that it is unobtrusive and 
permits replication of a study by other researchers because the readily available data 
usually can be revisited if necessary. The data were analyzed quantitatively but were 
described in the discussion section in a qualitative fashion. 
Population 
     It was suggested that a method of narrowing the population of books to award-
winning books be utilized; thus it was decided to use books that were awarded the 
Newbery Medal, the Caldecott Medal, and the Coretta Scott King Award. Further 
research revealed that none of the Caldecott Medal winners were African American 
children’s picture books. This researcher also found that the Newbery Medal books and 
all but one Coretta Scott King Award author books were novels.  
     Since 1974, the Coretta Scott King Award has been given for illustrations in African 
American children’s picture books as well. In order to have more than the eight Coretta 
Scott King Illustrator Award books to examine for the study, award honor books were 
evaluated also for inclusion in the study. Therefore, the predetermined criteria for 
developing a manageable sample of books selected for this study were (a) each book had 
to be an African American children’s picture book, (b) all characters or the protagonist 
had to be African American, and (c) each book had to have been awarded the 
distinguished Caldecott Medal and/or Coretta Scott King Illustrator Award or noted as 
honor books during the years 1996 through 2005. Of the total population of 73 books, 42 
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     According to Ball and Smith (1992), the principled basis for sampling the documents 
ensures that a “properly representative sample is obtained” (p. 24) and helps researchers 
“guard against the entry of atypical data into their research design” (p. 24). This 
researcher sampled the documents in order to exclude books that should not be part of 
the sample such as books about animals, non-African Americans, alphabet, etc. In the 
books to be employed in the study, the protagonists were African American. 
     Of the 28 books examined in the study, seven of them were biographical in nature, 
one was about the history of African American music and six were books of poetry 
including one about the life of Langston Hughes. One book was African American 
folklore, one was a tall tale, and one was a book of song lyrics. The remaining nine 
books were works of fiction including two about slavery and one about segregation. 
None of the Caldecott Medal winners were African American children’s picture books. 
Three of the five books distinguished as Caldecott honor books were distinguished as 
Coretta Scott King Illustrator Award honor books as well. The following tables give a 
complete listing of the books that were examined in the study.  
Table 3.1 
Caldecott Medal Honor Books from 1996-2005 
Title Author Illustrator Publishing Co. Year Genre 




Myers Scholastic 1997 Poetry 
Duke Ellington: 



















Table 3.1 Continued 
Martin’s Big 
Words: The Life of 



















The Caldecott honor book titles followed with an asterisk (*) are Coretta Scott King Award   
honor books as well. 
Table 3.2 
Coretta Scott King Author Award Books from 1996-2005 
Title Author Photographers Publishing Co. Year Genre 
Remember: The 









*This book was the only one categorized as a children’s picture book; all of the other author 
award books were novels. 
Table 3.3 
Coretta Scott King Illustrator Award Books from 1996-2005 
Title Author Illustrator Publishing 
Co. 
Year Genre 





Jerry Pinkney Dial 1996 Biography 
In Daddy’s Arms I 





















Table 3.3 Continued 










































E.B. Lewis Orchard 
Books 
2004 Poetry 













Coretta Scott King Illustrator Award Honor Books from 1996-2005 
Title Author Illustrator Publishing Co. Year Genre 
The Palm of My 
























Table 3.4 Continued 
Ashley Brown’s 










Scholastic 1997 Poetry 
Duke Ellington: 







Hyperion 1998 Biography 




E. B. Lewis Simon & 
Schuster 
1998 Fiction 





Cooper HarperCollins 1998 
Historical 
Fiction 















Random House 2000 Biography 
Virgie Goes to 








Words: The Life 
of Dr. Martin 





Jump at the 
Sun/Hyperion 
2001 Biography 





















Carolrhoda 2003 Fiction 











Table 3.4 Continued 






Amistad 2004 Song 
The People Could 






Random House 2004 Folklore 
The Coretta Scott King Award honor book titles followed with an asterisk (*) are Caldecott 
honor books as well. 
Instrumentation 
     According to Ball and Smith (1992), the instrumentation or the analytic categories 
should reflect and be sensitive to the research problem. The instrumentation for this 
study consisted of nine questions utilized as evaluation criteria, which are listed in Table 
3.5. It was developed by the researcher based on the work of Hefflin and Barksdale-Ladd 
(2001) and Norton (1999). According to Ball and Smith (1992), each element of the 
content should be coded under one and only one category and that the category system 
should be sufficiently comprehensive to provide space for every relevant aspect of 
content. The table consisted of an adaptation of Norton’s (1999) evaluation criteria of 
literary criticism for multicultural literature; she defined multicultural literature as 
“literature about racial or ethnic minority groups that are culturally and socially different 
from the white Anglo-Saxon majority in the United States, whose largely middle-class 
values and customs are most represented in American literature” (p. 580). The ninth 
question in Table 3.5 was taken from a list of specific characteristics of high-quality 







   
     
 
  
   
 
 
   
 
 




evaluation criteria was used to evaluate each picture book utilized in the study; the 
information gained was employed to respond to the research questions.  
     Formulating an explicit set of instructions for using the categories to code the material 
(Ball & Smith, 1992), included Table 3.5 as well. Table 3.5 was made into a template, 
which was used to organize and record the manifest content of each book. The manifest 
content “refers to the obvious, surface content-the words, pictures, images, and so on that 
are directly accessible to the naked eye or ear. No inferences as to underlying meaning 
are necessary” (Fraenkel & Wallen, 2003, p. 487). Documentation from each book and 
page numbers were given in the comments section to support the response. After this 
descriptive information has been obtained from the books in the sample, each question 




Evaluation Questions Yes No Comments 
1. Are all characters portrayed as individuals
instead of as representatives of a group?
2. Does the book transcend stereotypes?
3. Are social issues and problems depicted 
frankly, accurately, and without 
oversimplification?
4. Do African American characters solve 
their problems with intervention by 
whites?
5. Are African American characters shown 
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Table 3.5 Continued 
6. Does the author avoid offensive or 
degrading vocabulary?
7. Will children be able to recognize the 
characters in the text and illustrations? 
8. Are the illustrations authentic and non-
stereotypical? (Norton, 1999, p. 585) 
9. Do the illustrations present positive 
images of African Americans in 
aesthetically pleasing ways? (Hefflin & 
Barksdale-Ladd, 2001, p. 810) 
Book Title APA Style 
Procedure 
     Due to the nature of the study, the Internal Review Board was not necessary. A topic 
content paper was submitted to and approved by the committee members. The identified 
documentary source as an appropriate research site relevant to the research problem was 
the American Library Association (ALA). The ALA website gave listings of the winners 
and honor books for all of its awards as well as historical information about the awards 
and how they came to be, the persons for whom they are named, and the role of the 
ALA. The ALA website also had an online store, which was where this researcher 
purchased books about the Caldecott Medal and Coretta Scott King Awards. Complete 
listings of the award-winning picture books through 2004 were found in books ordered 
from the ALA entitled The Newbery and Caldecott Awards: A Guide to the Medal and 
Honor Books (Association for Library Service to Children, 2004) and The Coretta Scott 





     Next, research was gathered on the histories of the Newbery Medal, Caldecott Medal, 
Coretta Scott King Award, and articles concerning African American children’s picture 
books. Seventeen theses and dissertations were found either on the topic or closely 
related to it. During the course of research this researcher discovered that all but one of 
the Newbery Medal and Coretta Scott King Award author books were novels. In order to 
have more than nine picture books to evaluate, this researcher decided to focus on 
Caldecott Medal and Coretta Scott King Award illustrator winners and honor books. 
None of the Caldecott Medal winners were African American children’s picture books.   
     Most of the books were found in the juvenile section of a university library. However, 
some were borrowed from university professors and a local school library. The final two 
books were previously purchased by the researcher. The total population consisted of 73 
children’s picture books; 28 of them met the criteria necessary to be included in the 
study. The 28 titles were listed in Tables, 3.1, 3.2, 3.3 and 3.4 in the population section 
of the proposal. The researcher read each book in order to respond to the questions given 
as evaluation criteria in Table 3.5 (Hefflin & Barksdale-Ladd, 2001; Norton, 1999). 
Afterwards, the data collected was examined and analyzed with the results discussed in 
detail. 
Data Analysis 
     Since content analysis has been defined as the systematic analysis of communications 
in visual, aural, or printed form (Merriam & Simpson, 1989, p. 139), researchers have to 










what is being investigated (Fraenkel & Wallen, 2003, p. 482). The evaluation criteria in 
Table 3.5 were the proposed categories. This researcher examined the 28 books in the 
sample in order to respond to the evaluation criteria. Counting the frequency of a given 
category (Ball & Smith, 1992) was utilized in this study as descriptive statistics. A 
template of evaluation criteria in Table 3.5 (Hefflin & Barksdale-Ladd, 2001; Norton, 
1999) was completed for each book. For example, question number four asked, “Do 
African American characters solve their problems without intervention by whites?” 
Every instance in each book where the characters solve their problems without 
intervention from whites was counted. “Thick description” (Merriam, 1998, p. 211) was 
employed to describe the information yielded from Table 3.5. 
Trustworthiness 
        Trustworthiness means that the research results were “trustworthy to the extent that 
there has been some accounting for their validity and reliability” (Merriam, 1998,  
p. 198). Internal validity asked how research findings match reality, if the findings 
captured what was really there, and were investigators observing or measuring what they 
think they were measuring? Merriam suggested six basic strategies to enhance internal 
validity: 
(1) Triangulation – using multiple investigators, multiple sources of data, 
             or multiple methods to confirm the emerging findings.
(2) Member checks – taking data and tentative interpretations back to the people  







(3) Long-term observation at the research site or repeated observations of the same
phenomenon – gathering data over a period of time in order to increase the 
validity of the findings. 
(4) Peer examination – asking colleagues to comment on the findings as they 
emerge. 
(5) Participatory or collaborative modes of research – involving participants in all  
phases of research. 
(6) Researcher’s biases – clarifying the researcher’s assumptions, worldview, and  
theoretical orientation at the outset of the study (pp. 204-205). 
     Triangulation was achieved through the examination of 28 books and having had a 
colleague conduct an audit trail. Peer examination was utilized throughout this research 
process through the collaboration of two committee members. This researcher’s biases 
were covered in the limitations. Since the population for the study consisted of children’s 
books, it was impossible to utilize member checks, long-term observation, and 
participatory research. 
     Reliability questions if the study is repeated, would it yield the same results? It was 
“based on the assumption that there was a single reality and that studying it repeatedly 
would yield the same results” (Merriam,1998, p. 205). Merriam further stated that 
replication of a qualitative study would not yield the same results, but the question 
should be whether the results were consistent with the data collected? To ensure that 
results were dependable, the investigator should explain his/her position, use 




has explained her position, described the population, and explained why the population 
was being examined. An audit trail was employed and conducted by an elementary 
teacher from a local school to authenticate the findings of this study; in order for an audit 
to take place, the investigator described how data were collected, how categories were 
derived, and how decisions were made throughout the inquiry. 
     External validity is determined by the extent to which the findings of a study can be 
generalized (Fraenkel & Wallen, 2003, p. 109). Qualitative research required “a single 
case or small nonrandom sample be selected for the researcher to understand the 
particular in depth, not to find out what was generally true of the many” (Merriam, 1998, 
p. 208). Thus, this researcher utilized the strategy of “rich, thick description” to enhance 
the possibility of generalization, which was to “provide enough description so that 
readers would be able to determine how closely their situations matched the research 
situation and whether findings could be transferred” (Merriam, 1998, p. 211).   
Chapter Summary 
     In summary, the research design for this study employed both qualitative and 
quantitative methods used to analyze data gathered on 28 award winning African 
American children’s picture books. The books included in this study were distinguished 
with Coretta Scott King Award or noted as Caldecott Medal or Coretta Scott King 
Award honor books. The instrumentation for this study consisted of nine questions 
utilized as evaluation criteria, which are listed in Table 3.5. It was developed by the 
researcher based on the work of Hefflin and Barksdale-Ladd (2001) and Norton (1999). 
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The data yielded from the evaluation criteria in Table 3.5 were analyzed  and described 
with thick, rich description” (Merriam, 1998, p. 211). 
     Trustworthiness means to account for validity and reliability. Internal validity was 
achieved through triangulation and peer examination. Reliability was achieved by this 
researcher explaining her position, using triangulation, and utilizing an audit trail. 
Finally, external validity with “rich, thick description” (Merriam, 1998, p. 211) to 







RESULTS AND DISCUSSION 
     Chapter four consists of the following four sections: (1) Review of the sample and 
collection and analysis of data; (2) Results; (3) Discussion of Findings; and (4) Chapter 
Summary. 
Review
     This study investigated the portrayal of African Americans in the written text and 
illustrations of African American children’s picture books awarded the Coretta Scott 
King Award or distinguished as Caldecott Medal or Coretta Scott King honor books 
from 1996 through 2005. Of the 28 books examined in the study, seven of them were 
biographical in nature, one was about the history of African American music and six 
were books of poetry including one about the life of Langston Hughes. One book was 
African American folklore, one was a tall tale, and one was a book of song lyrics. The 
remaining nine books were works of fiction including two about slavery and one about 
segregation. Three of the five books distinguished as Caldecott honor books were 
distinguished as Coretta Scott King Illustrator Award honor books as well. 
     Each book was examined and data collected using the evaluation criteria in Table 3.5. 
The evaluation criteria in Table 3.5 consisted of nine questions (Hefflin & Barksdale-














illustrations, and the final two questions asked about the illustrations. Content analysis
and descriptive statistics were employed to analyze the data gathered in templates of
Table 3.5. After the information was gathered for all of the books, an extension of Table 
3.5 was created to show all of the responses, Yes, No, and Not Applicable, on one page; 
this effort assisted in simplifying analysis. Each question listed in Table 3.5 was 
examined individually in order to more effectively respond to the two research questions. 
Results
The data gathered from the responses to the evaluation criteria were used to answer the 
two research questions: 
1. How are African Americans portrayed in the written texts of African American  
     children’s picture books awarded the Coretta Scott King Award from 1996        
    through 2005? This selection of books also includes books distinguished as   
   Caldecott Medal honor books or Coretta Scott King honor books from the same
   time period. 
2. How are African Americans portrayed in the illustrations of African American  
     children’s picture books awarded the Coretta Scott King Award from 1996   
     through 2005? This selection of books also includes books distinguished as  
    Caldecott Medal honor books or Coretta Scott King honor books from the same





African Americans were portrayed in the written texts of African American  
children’s picture books awarded the Coretta Scott King Award or distinguished as 
Caldecott Medal or Coretta Scott King Award honor books from 1996 through 2005 as 
individuals instead of as representatives of a group in 78.6% of the 28 books employed 
in the study. The social issues and problems were depicted frankly, accurately, and 
without oversimplifications in 82.1% of the books. African American characters solved 
their problems without the intervention of white characters in nearly 60.7% of the books, 
but there were no problems presented in over 21.4% of the books. African American 
characters were shown as equals of white characters in only 21.4% of the books, but 
35.7% of the books did not include white characters. About 42.9% of the books did not 
show equality of characters because those books were set during the eras of slavery or 
segregation. More than 92.9% of the authors avoided offensive or degrading vocabulary. 
Children should be able to recognize the characters in the texts of 82.1% of the books in 
the sample. 
African Americans were portrayed in the illustrations of African American children’s 
picture books awarded the Coretta Scott King Award or distinguished as Caldecott 
Medal or Coretta Scott King Award honor books from 1996 through 2005 as easily 
recognizable characters in 89.3% of the books. One hundred percent of the illustrations 
were authentic and non-stereotypical. The illustrations presented positive images of
African Americans in “aesthetically pleasing ways” (Hefflin & Barksdale-Ladd, 2001) in 






Discussion of Findings 
1. Are all characters portrayed as individuals instead of as representatives of a group?
       The characters were portrayed as individuals in the text and illustrations of 22 of the 
Award winning African American children’s books. In Ellington Was not a Street
(Shange, 2004), the narrator, who was a little girl, mentioned each character individually 
as she discussed the men who came to her house during her childhood; this was 
supported by the illustrations as well. The only individual character in the text and 
illustrations of I Have Heard of a Land (Thomas, 1998) was an African American 
pioneer woman. Bill “Bojangles” Robinson was the only identifiable character in Rap a 
Tap Tap: Here’s Bojangles-Think of That! (Dillon & Dillon, 2000). 
     In six of the books, two books of poetry, two historical books, one book about slavery 
and one book based on song lyrics, the characters were portrayed as representatives of a 
group. For example, in Remember: The Journey to School Integration Morrison (2004), 
characters were not named; the black and white photographs depicted various African 
American and white children and adults during the journey to school integration. Many 
of the illustrations of the other five books showed people as representatives of groups, 
such as slaves or people who lived in poverty or wanted to migrate to the North to escape 
poverty and racism. In Harlem (Myers, 1997), a poem about the city of Harlem, and The 
Palm of My Heart: Poetry by African American Children (Adedjouma, 1996), a 
compilation of African American children’s poems about black pride, the authors did not 
specify any characters by name. I See Rhythm (Igus, 1998), a chronicle of the history of 
African American music, also had no characters. 
 






God Bless the Child (Holiday & Herzog, 2004) had no characters named in the song 
lyrics. The story appeared to be a generalization of the times; no characters were named, 
and the illustrations depicted members of a family as representative of large groups of 
African Americans who migrated from the South to northern cities in search of jobs and 
opportunities. Finally, in The People Could Fly: The Picture Book (Hamilton, 2004) 
most of the persons illustrated were the slaves; only two of them, Toby and Sarah, were 
given names. The other persons in the illustrations were not slaves: the Overseer, the 
Driver and Master. However, in the majority of the books, African Americans were 
portrayed in the text and illustrations as individuals. 
2. Does the book transcend stereotypes?
     All 28 books transcended stereotypes because the authors and illustrators or 
photographers portrayed the characters or representational African Americans as strong, 
talented, gifted, industrious, and determined persons who simply wanted freedom or to 
be the best persons that they could become in life. One case in point was McKissack’s 
(2001) Goin’ Someplace Special. Although ‘Tricia Ann lived during the Jim Crow years, 
the adults in her life taught her to be proud of who she was and her grandmother always 
took her to the one integrated building in town, the public library.  
Another case was Talkin’ About Bessie: The Story of Aviator Elizabeth Coleman 
(Grimes, 2002). Bessie Coleman overcame the obstacles of poverty and racial and sexual 
discrimination to become the world’s first licensed female pilot of African descent. 
A third example was Freedom River (Rappaport, 2000) in which John Parker was taken 






slavery. He became a successful businessman and a conductor on the Underground 
Railroad. 
3. Are social issues and problems depicted frankly, accurately, and without    
    oversimplification?
     Social issues and problems were depicted frankly, accurately, and without 
oversimplification in 23 of the books examined in the study. Not Applicable served as 
the appropriate response to the aforementioned question for four books because the 
authors of those books did not address any social issues or problems; those titles were 
Duke Ellington: The Piano Prince and His Orchestra (Pinkney, 1998), a biographical 
book about the musician’s life, In Daddy’s Arms I Am Tall: African Americans 
Celebrating Fathers (Steptoe, 1997), a book of poems about fathers or father figures, 
Uptown (Collier, 2000), a narration about the culture of Harlem, and Visiting Langston 
(Perdomo, 2002), a young girl’s story about her visit to the late writer’s home. 
      The teacher who conducted the audit trail and I disagreed about Rap a Tap Tap: 
Here’s Bojangles-Think of That! (Dillon & Dillon, 2000). She felt there was no problem. 
After reading, “He danced past doors; some were open, some were closed” (unpaged), I 
felt the authors were insinuating that Bojangles dealt with racism. 
4. Do African American characters solve their problems without intervention by whites?
     African Americans solved their problems without intervention by whites in 17 of the 
books but had no problems to solve in six of the books. Their problems were solved with 
the intervention of whites in five books.  The appropriate response for six books was not 
applicable because there were no problems involved in the plots of those stories. Those 
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book titles were In Daddy’s Arms I am tall: African Americans Celebrating Fathers
(Steptoe, 1970), Uptown (Collier, 2000), The Palm of My Heart: Poetry by African 
American Children (Adedjouma, 1996), Neeny Coming, Neeny Going (English, 1996), 
Rap a Tap Tap: Here’s Bojangles-think of That! (Dillon & Dillon, 2000) and Visiting 
Langston (Perdomo, 2002).  
     In five books there was intervention by whites. For example, in Remember: The 
Journey to School Integration (Morrison, 2004), “The U. S. Supreme court declares 
segregated schools unconstitutional in Brown v. Board of Education” (p. 73). 
     After Blooming Mary, a white character in McKissack’s (2001) Goin’ Someplace 
Special, discovers ‘Tricia Ann crying in the garden, she encourages the child to listen for 
what her grandmother (Mama Frances) would tell her.  
     But as she listened closely, she began to hear her grandmother’s steady voice. ‘You  
     are somebody, a human being – no better, no worse than anybody else in this world.  
     Getting’ someplace special is not an easy  route. But don’t study on quittin’, just 
     Keep walking straight ahead – and you’ll make it’ (unpaged). 
The place to which ‘Tricia Ann referred as Someplace Special was the “PUBLIC 
LIBRARY: ALL ARE WELCOME” (unpaged). It was the only place in town that was 
not segregated; “Mama Frances called it a doorway to freedom” (unpaged). 
In Only Passing through: The Story of Sojourner Truth (Rockwell, 2000), Isaac Van 








     As soon as he [Dumont] was gone, Isaac told Isabella he’d bought her only so 
     Dumont couldn’t take her back. He knew that Isabella would have been cruelly  
     punished for running away, made an example to other slaves. So he’d bought her,   
     even though he knew no human being had the right to own another. Now he was  
     setting her free” (unpaged). 
     Finally, as part of the Underground Railroad, the white couple in Almost to Freedom
(Nelson, 2003) helped Mr. Henry, Miz Rachel, Lindy, and others escape from
plantations. The aforementioned stories show that intervention by whites was absolutely 
necessary when it came to slavery and segregation.      
5. Are African American characters shown as equals of white characters?
     African Americans were shown as equals of white characters in six books. They were 
not shown as equals in 12 books. “Not applicable” was the appropriate response for 10 of 
the books examined. Only six books, two books of poetry, one biography, one tall tale 
and two historical books, depicted African American characters as equals of white 
characters. In Morrison’s (2004) Remember: The Journey to School Integration, African 
Americans were taking their rightful place in American society through school 
integration because they knew that equality in the public school classrooms and 
knowledge were doorways to freedom. Although Dr. King knew that African Americans 
were not treated as equals, he knew they were equal (Rappaport, 2001).  
     Various singers and musicians were noted in the musical history of I See Rhythm 
(Igus, 1998). Shange (2004) relayed equality during the narration of Ellington Was Not a 








not a boy The Clovers no rag-tag orphans” In The Palm of My Heart: Poetry by African
American Children (Abedjouma, 1996), Shelton La’Mar Johnson’s poem stated that 
black was as beautiful as white people. In Thunder Rose (Nolen, 2003), Rose showed 
that she was superior in strength and intelligence by rounding up some cattle rustlers and 
dropping them off at the nearest jail. 
     In the 12 books in which African American characters were not shown as equals to 
white characters, six of the stories were set during slavery and the other six were set 
during the many years of segregation. History informs one through written text and 
photographs that there was no equality of the races during the many years in which 
African Americans were enslaved in America. The children’s stories set during this 
period correspond with that fact. The subsequent quotes were taken from five of the six 
books dealing with segregation: 
1. “Harlem was a promise Of a better life, of a place where a man didn’t 
Have to know his place Simply because he was Black” (Myers, 1997, 
unpaged). 
2. “Instantly, ‘Tricia Ann leaped to her feet. On the bench was a sign that 
said: FOR WHITES ONLY” (McKissack, 2001, unpaged). 
3. “She was twenty-seven then, and planned to be the first Colored woman 
in the world to fly. The problem was, no flight school in our color-minded 
nation would accept a woman, or a Negro” (Grimes, 2002, unpaged). 
4. “That night before the big game, Papa can’t find a hotel in town that will 









beds,’ one white clerk says. ‘Y’all gonna have to look elsewheres’” 
(Curtis, 1998, unpaged). 
5. “’When we go home on Friday, C. C.,’ she [Virgie] said, ‘we’ll tell Mama
and Papa all we’ve learned. That way might seem like they’ve been to 
school too. Learning to be free, Just like us’” (Howard, 2000, unpaged). 
     The following is a listing of the books in which the response was not applicable 
because there were no white characters: The Paperboy (Pilkey, 1996), Duke Ellington: 
The Piano Prince and His Orchestra (Pinkney, 1998), Coming Home Soon (Woodson, 
2004), In Daddy’s Arms I Am Tall: African Americans Celebrating Fathers (Steptoe, 
1997), Uptown (Collier, 2000), Neeny Coming, Neeny Going (English, 1996), Ashley 
Bryan’s ABC of African American Poetry (Bryan, 1997), I Have Heard of a Land
(Thomas, 1998), Rap a Tap Tap: Here’s Bojangles-Think of That! (Dillon & Dillon, 
2000) and Visiting Langston (Perdomo, 2002). 
6. Does the author avoid offensive or degrading vocabulary?
      In 26 of the books examined, the authors avoided offensive or degrading vocabulary.  
The story line for many of the books was set in the era of slavery or Jim Crow, but for 
the most part the authors chose not to use the typical language used by some whites to 
describe African Americans. The author used “Colored Section” and “For Whites Only” 
as needed in Goin’ Someplace Special (McKissack, 2001) to explain the hardships 
‘Tricia Ann had to endure in order to get to the library in 1950’s segregated Nashville. 
In Talkin’ About Bessie: The Story of Aviator Elizabeth Coleman (Grimes, 2002), the 
author did not write offensive language gratuitously, but she used it out of necessity 
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because of the era about which the story was written. For instance, the laundry customer 
stated, 
     Still, there was somethin’ disturbin’ about her. I think it was her eyes. She’d never  
look down, you know? She’d come to the back door, like they were supposed to in  
     those days. But when I opened it, there this Colored girl would be standin’, lookin’  
     me straight in the eye, like we were just any two people meetin’ on a street in town.    
You know, like we were equals (unpaged). 
According to News Reporter #1, “A reporter I knew from the Chicago Herald offered to 
report her story, provided she would agree to pass for white. However, her only response 
to his offer was laughter” (Grimes, 2002, unpaged).  
     The second book in which there was degrading language was the late Virginia 
Hamilton’s (2004) The People Could Fly: The Picture Book. Again, the author did not 
use the negative language gratuitously, it was probably appropriate for a story set during 
slavery. Actually, the language was probably a good deal worse than what the author 
wrote; she softened it. While toiling in the field with her baby on her back, Sarah was 
momentarily on the ground. During this time, the Overseer called, “Get up, you black 
cow” (unpaged). 
7. Will children be able to recognize the characters in the text and illustrations? 
     The characters were easily recognizable in 25 of the books. A boy and his dog were 
the only characters in the text and illustrations in The Paperboy (Pilkey, 1996). In 
Pinkney’s (1998) Duke Ellington: The Piano Prince and His Orchestra, most of the 






of Dr. Martin Luther King, Jr. was on nearly every page of illustrations in the book on 
his life (Rappaport, 2001). Children would be able to recognize the persons discussed in 
the text and shown in the photographs in Remember: The Journey to School Integration 
(Morrison, 2004); there were photo notes in the back of the book, which gave details 
(names, dates, places, information) about each photograph. The narrator was in many of 
the illustrations in Uptown (Collier, 2000). 
The response for this criterion for two books was not applicable. In Harlem (Myers, 
1997), there were no characters, but various artists, politicians, and places were 
mentioned in the poem. Also, in The Palm of My Heart: Poetry by African American 
Children (Adedjouma, 1996), there were no characters. Singers and musicians were 
mentioned in the text of I See Rhythm (Igus, 1998), but this researcher and auditor did
not easily recognize them in the illustrations.
8. Are the illustrations authentic and non-stereotypical? 
     The illustrations were authentic and non-stereotypical for the entire sample of 28 
books. Christopher Myers’ illustrations in Harlem (Myers, 1997) depicted the characters 
playing together, attending church, helping each other, etc., while Brian Pinkney’s 
illustrations in Duke Ellington: The Piano Prince and His Orchestra (Pinkney, 1998) 
showed Duke Ellington from his childhood through adulthood and his orchestra in 
various settings. Although several of the authors wrote stories set in the slavery or Jim 
Crow eras, the illustrations did not depict the terrible violence and degradation of the 
times.       
 




9. Do the illustrations present positive images of African Americans in aesthetically    
pleasing ways?
     The illustrations in 23 books presented positive images of African Americans in 
aesthetically pleasing ways. Bryan Collier’s illustrations in Martin’s Big Words: The Life 
of Dr. Martin Luther King, Jr. (Rappaport, 2001) and the black and white photographs in 
Morrison’s (2004) Remember: The Journey to School Integration depicted African 
Americans as strong and determined people who endured many hardships. Javaka 
Steptoe’s (1997) illustrations supported the text in portraying strong ties between fathers 
and their children in the collection of poems In Daddy’s Arms I Am Tall: African 
Americans Celebrating Fathers. 
     The illustrations in Ellington Was Not a Street (Shange, 2004) presented an African 
American family and the famous people entertained in their home as intelligent, 
conscientious, and talented individuals. Bryan Collier’s illustrations in Freedom River 
(Rappaport, 2000) presented positive images of John Parker and his heroism as a 
conductor in the Underground Railroad. The children’s parents recognized that education 
was part of their newfound freedom after slavery in Virgie Goes to School with Us Boys 
(Howard, 2000). Although Virgie’s family was poor, in the illustrations the family 
worked their own farm. In addition, her brothers attended school, and eventually she did 
as well. 
     Finally, Jerry Pinkney’s (2004) illustrations in God Bless the Child (Holiday & 
Herzog, 2004) showed a family structure that was intact with the family members having 
fun together, singing, laughing, and smiling. The obviously poor family left for the big 
 













city in search of a better life, but they encountered difficulties there as well. The story 
ends with the hope of a better tomorrow with an illustration of a child in a classroom.
     There were five books in which positive images were not presented: Minty: A Story of 
Young Harriet Tubman (Schroeder, 1996), In the Time of the Drums (Siegelson, 1999),
Only Passing through: The Story of Sojourner Truth (Rockwell, 2000), Almost to 
Freedom (Nelson, 2003), and The People Could Fly: The Picture Book (Hamilton, 
2004). All of the aforementioned stories were set during slavery; thus, the illustrations 
did not present positive images of African Americans. Table 4.1 can be used to 
summarize the findings on the study. 
Table 4.1 
Evaluation Criteria Findings 
Evaluation Questions Yes No Not Applicable 
1. Are all characters portrayed as individuals 
     instead of as representatives of a group?
22 6 0 
2. Does the book transcend stereotypes? 28 0 0 
3. Are social issues and problems depicted  
frankly, accurately, and without 
    oversimplification?
23 1 4 
4. Do African American characters solve 
     their problems without intervention by 
whites?
17 5 6 
5. Are African American characters shown 
as equals of white characters? 
6 12 10 
6. Does the author avoid offensive or 
degrading vocabulary?
26 2 0 
7. Will children be able to recognize the 
      characters in the text and illustrations? 








Table 4.1 Continued 
8. Are the illustrations authentic and non-
stereotypical? (Norton, 1999, p. 585) 
28 0 0 
9. Do the illustrations present positive 23 5 0 
     images of African Americans in 
     aesthetically pleasing ways? (Hefflin & 
Barksdale-Ladd, 2001, p. 810) 
Chapter Summary 
In summary, African Americans were portrayed positively in the written texts and
illustrations in the overwhelming majority of the Coretta Scott King Award children’s
picture books and the books distinguished as Caldecott Medal and Coretta Scott King 
Award honor books from 1996 through 2005. The one exception was question five from 
the evaluation criteria: “Are African American characters shown as equals of white 
characters?” The results of the data gathered showed that the response for 21.4% of the 
books was yes. The response for 42.9% of the books was no because those 12 books 
were about slavery or segregation. “Not Applicable” was the response for 35.7% of the 
books examined in the study because there were no white characters. 





SUMMARY, IMPLICATIONS, AND RECOMMENDATIONS 
          The final chapter of this study consists of the following five sections:  
(1) Summary; (2) implications; (3) Recommendations; (4) Recommendations Based on 
the Research Process; and (5) Chapter Summary. 
Summary 
     Chapter I, the introduction, laid the groundwork for this research study. Children’s 
“literature entices, motivates, instructs, opens doors to discovery and provides adventure 
and enjoyment; it also helps us understand and value our cultural heritage” (Norton, 
1999, p. 4). Children learn about their world through books used in the classroom. 
Research about the portrayal of African Americans in children’s picture books is 
essential because picture books introduce some children to African American culture, 
and all children need to see characters like themselves in books.  
     Since previous studies analyzed the characterizations of African Americans in 
children’s picture books from 1900 through 1995, the significance and purpose of the 
present study was to add to the literature by examining children’s picture books from
1996 through 2005. The research questions consisted of asking how African Americans 
were portrayed in the texts and illustrations of African American children’s picture 
books awarded the Coretta Scott King Award or distinguished as Caldecott Medal or 
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Coretta Scott King honor books from 1996 through 2005. Chapter I ended with the 
limitations of the study and the definition of terms.  
     Chapter II consisted of the review of the literature in which a careful review of the 
literature revealed that few studies had been conducted about the portrayal of African 
Americans in children’s picture books. Phillips (1995) compared African American 
children’s literature from 1900-1962 and 1963-1992. Cobb (1992) evaluated the 
portrayal of African Americans in children’s books published from 1989 through 1991, 
and Sutton (1996) analyzed the characteristics of African Americans in contemporary 
realistic fiction picture books from 1990-1995. Bittner (1995) examined multiculturalism
in children’s literature in which she specifically looked at African American, Asian 
American, Hispanic American, and Native American picture books from 1939 to 1994 in 
a typical small urban library. Frost (1998) examined how African American girls were 
portrayed in children’s picture books published from 1980 through 1996.  
     The next section of Chapter II focused on teachers’ use of African American 
children’s books in the classroom. Perini (1999) used case studies to examine how 
teachers used African American children’s books in three first grade classrooms. Out of 
the 12 books (six were African American) provided for each classroom, each teacher 
chose to read two of the African American books; those books were selected for use to 
celebrate the Dr. Martin Luther King, Jr. holiday, Black History Month, and Kwanzaa. 
Also, when the students tried to discuss information during their reading experiences, the 
teachers either ignored or interrupted their discussions.  
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     The third section of Chapter II examined students’ reactions to African American 
children’s picture books in which Hefflin (1997) conducted a study with a sample of six 
African American third graders with varying reading ability, and Alley (2001) conducted 
a study using 18 rural white gifted fifth and sixth graders. Hefflin (1997) found that the 
six African American third graders made connections between the literature and their life 
experiences, five of them improved the quality of their writing and most of them
increased in fluency. Alley (2001) found that the white gifted students realized that skin 
color changes people’s perceptions about a person, experienced a sense of shame or guilt 
about what their white culture had done to African Americans and lacked knowledge 
about important people and/or facts. The final two sections of Chapter II discussed the 
histories of the Caldecott Medal and the Coretta Scott King Award. 
      Chapter III or the methodology section of the study described the manner in which
the study was conducted. This descriptive study examined how African Americans were 
portrayed in award-winning children’s picture books from 1996 through 2005. To be 
included in the sample of books, (a) each book had to be an African American children’s 
picture book, (b) all characters or the protagonist had to be African American and (c) 
each books had to be an award-winning book, which had been awarded the distinguished 
Coretta Scott King Author or Illustrator Award or noted as an honor books during the 
years 1996 through 2005. The sample consisted of 28 books, and the instrumentation 
consisted of the nine criteria evaluation questions in Table 3.5. 
     The identified documentary source was the American Library Association, which is 
where this researcher ordered books about the aforementioned awards. A template of 
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evaluation criteria (Hefflin & Barksdale-Ladd, 2001; Norton, 1999) in Table 3.5 was 
completed for each book. To ensure that the results were dependable, this researcher 
explained her position, used triangulation, and utilized an audit trail. The audit trail was 
conducted by an elementary teacher with a master’s degree from a local school. External 
validity was determined by the use of “rich, thick description” (Merriam, 1998) to 
enhance the possibility of generalization, which was to provide enough description so 
that readers would be able to determine how closely their situation matched the research 
situation and whether findings could be transferred. 
          Chapter IV consisted of the results and discussion. Table 5.1 can be utilized to 
summarize the findings. 
Table 5.1 
Evaluation Criteria Findings in Percentages 
Evaluation Questions Yes No Not Applicable 
1. Are all characters portrayed as individuals 
     instead of as representatives of a group?
78.6% 21.4% 0 
2. Does the book transcend stereotypes? 100% 0 0 
3. Are social issues and problems depicted 
frankly, accurately, and without 
     oversimplification?
82.1% 3.6% 14.3% 
4. Do African American characters solve 
     their problems with intervention by 
whites?
60.7% 17.9% 21.4% 
5. Are African American characters shown 
as equals of white characters? 
21.4% 42.9% 35.7% 
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Table 5.1 Continued 
6. Does the author avoid offensive or 
degrading vocabulary?
92.9% 7.1% 0 
7. Will children be able to recognize the 
      characters in the text and illustrations? 
89.3% 3.6% 7.1% 
8. Are the illustrations authentic and non-
stereotypical? (Norton, 1999, p. 585) 
100% 0 0 
9. Do the illustrations present positive 
     images of African Americans in  
     aesthetically pleasing ways? (Hefflin & 
Barksdale-Ladd, 2001, p. 810) 
82.1% 17.9% 0 
African Americans were portrayed positively in the written texts and illustrations of
most of the African American children’s picture books awarded the Coretta Scott King 
Award or distinguished as Caldecott Medal or Coretta Scott King Award honor books 
from 1996 through 2005 that were examined in the study. Unfortunately, African 
American characters were shown as equals of white characters in only 21.4% of the 
books, but 35.7% of the books did not include white characters. Over 42% of the books 
did not show equality of characters because those books were set during the eras of 
slavery or segregation. 
Implications
     With the exception of question five of the evaluation criteria in Table 3.5, this 
researcher found the responses to the evaluation criteria were affirmative for most or 
sometimes all of the books in the sample. Question five asked if African American 
characters were shown as equals of white characters. The response was affirmative for 
only six of the books. The response was negative for 12 books because the stories took 
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place during the times of slavery or Jim Crow in America. The question was not 
applicable to 10 books because all of the characters were African American. 
     The study’s findings imply that the original reason for the creation of the Coretta 
Scott King Award, the lack of recognition and awards for the works of African American 
authors and illustrators, continues to be applicable today. Of the 28 books utilized in the 
study, 27 of them were works of African American authors and/or illustrators and 26
were awarded the Coretta Scott King Author or Illustrator Award or distinguished as 
honor books. Three books were distinguished as both Caldecott Medal and Coretta Scott 
King Award honor books. 
Recommendations 
1. Public and school librarians should continue to be encouraged to order more       
multicultural literature for patron, teacher, and student use. 
2. The major works of literature should be incorporated in teaching all year long.
Recommendations Based on the Research Process 
1. Instead of being so autonomous, teachers of different ethnicities should work 
together to break down the walls that prevent them from using multicultural 
literature in their classrooms. 
2. Researchers should continue to conduct studies that focus on the content of 
children’s literature to make teachers more aware of the impact literature has on 
children. 
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3. This study should be replicated using African American children’s books other 
than award winning books. 
Chapter Summary 
In summary, Children learn about their world through books used in the 
classroom. Research about the portrayal of African Americans in children’s picture 
books is essential because picture books introduce some children to African American 
culture, and all children need to see characters like themselves in books. Previous studies 
analyzed the characterizations of African Americans in children’s picture books from
1900 through 1995. The significance and purpose of the present study was to add to the 
literature by examining award winning African American children’s picture books from 
1996 through 2005. The 28 books employed in this study were Coretta Scott King Award 
winners and books distinguished as Caldecott Medal or Coretta Scott King Award honor 
books. 
     To be included in the sample of books, (a) each book had to be an African American 
children’s picture book, (b) all characters or the protagonist had to be African American 
and (c) each books had to be an award-winning book, which had been awarded the 
distinguished Coretta Scott King Author or Illustrator Award or noted as an honor books 
during the years 1996 through 2005. The sample consisted of 28 books, and the 
instrumentation consisted of the nine criteria evaluation questions in Table 3.5.  
     African Americans were portrayed positively in the texts and illustrations of the 
award winning books examined in this study. The only exceptions to the findings were 
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the responses to the evaluation criteria question “Are African American characters 
shown as equals of white characters?” The results of the data gathered showed that the 
response for 21.4% of the books was yes. The response for 42.9% of the books was no 
because those 12 books were about slavery or segregation. “Not Applicable” was the 
response for 35.7% of the books examined in the study because there were no white 
characters. 
     The recommendations include continuing to encourage public and school librarians to 
order more multicultural literature for patron, teacher, and student use and incorporating 
the major works of literature all year long. Recommendations based on the research 
process encourage (1) teachers of different ethnicities to work together to break down the 
walls that prevent them from using multicultural literature in their classrooms;  
(2) researchers to continue to conduct studies that focus on the content of children’s 
literature in order to make teachers more aware of the impact literature has on children; 
and (3) researchers to replicate this study using African American children’s books other 
than award winning books. 


















Adedjouma, D. (Ed). (1996). The palm of my heart: Poetry by African American  
children. New York: Lee & Low Books, Inc. 
Alley, T. T. (2001). “All I see is what I know”: Rural white fifth and sixth grade gifted  
     students respond to African American picture books. Unpublished doctoral    
dissertation, Ohio State University. 
American Library Association. (2004a). Terms and criteria: Randolph Caldecott medal. 
     Retrieved July 15, 2004, from http://www.ala.org/ala/alsc/awardsscholarships/ 
     literaryawds/caldecottmedal/caldecottermsandcriteria.htm 
American Library Association. (2004b). Coretta Scott King Award: Award winners  
     & honor books. Retrieved July 13, 2004, from http://www.ala.org/ala/emiert/ 
corettascottkingbookawards/corettascott.htm
American Library Association. (2004c). The Randolph Caldecott Medal. 
     Retrieved July 15, 2004, from http://www.ala.org/ala/alsc/awardsscholarships/ 
     /literaryawds/caldecottmedal/aboutcaldecott/aboutcaldecott.htm
American Library Association. (2004d). Coretta Scott King Award: About the award.  
     Retrieved July 13, 2004, from http://www.ala.org/ala/emiert/  
     corettascottkingbookawards/abouttheawards/cskabout.htm
Association for Library Service to Children. (2004). The Newbery and Caldecott 
awards: A guide to the medal and honor books. Chicago: American Library 
Association.
Ball, M. S., & Smith, G. W. H. (1992). Analyzing visual data. London: Sage 
Publications. 
Bittner, C. (1995). Multiculturalism in children’s literature, Unpublished master’s thesis, 
     California State University Dominguez Hills.
Bryan, A. (1997). Ashley Bryan’s ABC of African American Poetry. New York: 
     Atheneum Books for Young Readers. 
66 




















Cobb, J. B. (1992). Images and characteristics of African Americans and Hispanic 
     Americans in contemporary children’s fiction. Unpublished doctoral dissertation,  
University of Tennessee, Knoxville. 
Collier, B. (2000). Uptown. New York: Henry Holt and Company. 
Curtis, G. (1998). The bat boy and his violin. New York: Simon & Schuster Books for 
Young Readers. 
Dillon, L., & Dillon, D. (2000). Rap a tap tap: Here’s Bojangles-think of that! New 
York: The Blue Sky Press. 
Edwards, R. (2003). Coretta Scott King. In Encarta Africana. Retrieved October 20,   
     2004, from http://www.africana.com/research/encarta/csking.asp  
English, K. (1996). Neeny coming, Neeny going. California: BridgeWater Books. 
Fraenkel, J. R., & Wallen, N. E. (2003). How to design and evaluate research in
education. Boston: McGraw-Hill. 
Frost, S. J. (1998). Images of African-American girls in picture books. Unpublished  
     doctoral dissertation, National-Louis University. 
Grimes, N. (2002). Talkin’ about Bessie: The story of aviator Elizabeth Coleman. New 
York: Orchard Books. 
Hamilton, V. (2004). The people could fly: The picture book. New York: Alfred A. 
Knopf. 
Hefflin, B. R. (1997). African American children’s literature and its connections to 
     enriching learning. Unpublished doctoral dissertation, University of Pittsburgh.      
Hefflin, B. R., & Barksdale-Ladd, M. A. (2001). African American children’s literature 
     that helps students find themselves: Selection guidelines for grades k-3. The Reading 
Teacher, 54(8), 810-819. 
Holiday, B., & Herzog, Jr. A. (2004). God bless the child. New York: Harper Collins 
Publishers. 
Howard, E. (2000). Virgie goes to school with us boys. New York: Simon & Schuster. 
Igus, T. (1998). I see rhythm. San Francisco: Children’s Book Press. 























The King Center. (2004). Mrs. Coretta Scott King: Human rights activist and leader. 
     Retrieved October 20, 2004, from http://thekingcenter.com/csk/bio.html
Kingman, L. (Ed.). (1965). Newbery and Caldecott Medal Books: 1956-1965. 
Boston: The Horn Book, Inc. 
Lopes, M. (1993). Celebrate diversity! In National Network for Child Care. 
     Retrieved September 22, 2004, from http://www.nncc.org/Diversity/divers. 
     celebrate.html 
McKissack, P. (2001). Goin’ someplace special. New York: Atheneum Books for Young  
Readers/Scholastic. 
Merriam, S. B. (1998). Qualitative research and case study applications in education. 
San Francisco: Jossey-Bass Publishers. 
Merriam, S. B., & Simpson, E. L. (1989). A guide to research for educators and trainers
of adults. Malabar: Robert E. Krieger Publishing Co. 
Miller, B. M., & Field, E. W. (Eds.). (1957). Caldecott Medal books: 1938-1957. 
Boston: The Horn Book, Inc. 
Morrison, T. (2004). Remember: The journey to school integration. Boston: Houghton 
     Mifflin Company. 
Myers, W. D. (1997). Harlem. New York: Scholastic Press. 
Nelson, V. M. (2003). Almost to Freedom. Minneapolis: CarolRhoda Books, Inc. 
Nolen, J. (2003). Thunder Rose. New York: Silver Whistle/Harcourt, Inc. 
Norton, D. E. (1999). Through the eyes of a child: An introduction to children’s
literature. Upper Saddle River, NJ: Prentice-Hall, Inc. 
Perdomo, W. (2002). Visiting Langston. New York: Henry Holt and Company. 
Perini, R. L. (1999). Teacher use of African American children’s literature. Unpublished 
     doctoral dissertation, University of Virginia. 
Phillips, K. B. (1995). A comparative content analysis of illustrated African American  
     literature published between 1900-1962 and 1963-1992. Unpublished doctoral  
     dissertation, University of Oklahoma. 

















     
 
69 
Pilkey, D. (1996). The paperboy. New York: Orchard Books. 
Pine, S. (2004a). Caldecott, Randolph. In Microsoft Encarta Online Encyclopedia.  
     Retrieved July 20, 2004, from http://encarta.msn.com/encyclopedia_761579641/          
     Caldecott.html
Pine, S. (2004b). Caldecott Medal. In Microsoft Encarta Online Encyclopedia. Retrieved  
July 20, 2004, from http://encarta.msn.com/encyclopedia_761579403/Caldecott 
_Medal.html 
Pinkney, A. D. (1998). Duke Ellington: The piano prince and his orchestra. New York:  
Hyperion Books for Children. 
Randolph Caldecott Society UK. (2004). Who was Randolph Caldecott? Retrieved  
     October 20, 2004, from http://www.randolphcaldecott.org.uk/who.htm 
Rappaport, D. (2000). Freedom River. New York: Jump at the Sun/Hyperion Books for   
Children. 
Rappaport, D. (2001). Martin’s big words: The life of Dr. Martin Luther King, Jr. New 
     York: Jump at the Sun/Hyperion Books for Children. 
Rockwell, A. (2000). Only passing through: The story of Sojourner Truth. New York; 
Alfred A. Knopf. 
Shange, N. (2004). Ellington was not a street. New York: Simon & Schuster Books for 
Young Readers. 
Siegelson, K. L. (1999). In the time of the drums. New York: Jump at the Sun/Hyperion  
Books for Children. 
Smith, H. M. (Ed.). (2004). The Coretta Scott King Awards: 1970-2004. Chicago: 
     American Library Association. 
Steptoe, J. (1997). In daddy’s arms I am tall: African Americans celebrating fathers. 
     New York: Lee & Low Books, Inc. 
Sutton, V. C. (1996). Characterizations of African American in contemporary realistic  
     picture books. Unpublished master’s thesis, University of Houston-Clear Lake. 
Temple, C., Martinez, M., Yokota, J., & Naylor, A. (2002). Children’s books in
children’s hands: An introduction to their literature. Boston: Allyn and Bacon. 




     
70 
Thomas, J. C. (1998). I have heard of a land. New York: HarperCollins. 
Wermiel, S. J. & Stein, R. E. (2004). Human rights hero. Human Rights: Journal 
     of the Section of Individual Rights & Responsibilities, 31(3), 24-25. 
























































Adedjouma, D. (Ed). (1996). The palm of my heart: Poetry by African American  
children. New York: Lee & Low Books, Inc. 
Bryan, A. (1997). Ashley Bryan’s ABC of African American Poetry. New York: 
     Atheneum Books for Young Readers. 
Collier, B. (2000). Uptown. New York: Henry Holt and Company. 
Curtis, G. (1998). The bat boy and his violin. New York: Simon & Schuster Books for 
Young Readers. 
Dillon, L., & Dillon D. (2000). Rap a tap tap: Here’s Bojangles-think of that! New 
York: The Blue Sky Press. 
English, K. (1996). Neeny coming, Neeny going. California: BridgeWater Books. 
Grimes, N. (2002). Talkin’ about Bessie: The story of aviator Elizabeth Coleman. New 
York: Orchard Books. 
Hamilton, V. (2004). The people could fly: The picture book. New York: Alfred A. 
Knopf. 
Holiday, B., & Herzog, Jr. A. (2004). God bless the child. New York: Harper Collins 
Publishers. 
Howard, E. (2000). Virgie goes to school with us boys. New York: Simon & Schuster. 
Igus, T. (1998). I see rhythm. San Francisco: Children’s Book Press. 
McKissack, P. (2001). Goin’ someplace special. New York: Atheneum Books for Young  
Readers/Scholastic. 
Morrison, T. (2004). Remember: The journey to school integration. Boston: Houghton 
     Mifflin Company. 
Myers, W. D. (1997). Harlem. New York: Scholastic Press. 
Nelson, V. M. (2003). Almost to freedom. Minneapolis: Carolrhoda Books, Inc. 















Perdomo, W. (2002). Visiting Langston. New York: Henry Holt and Company. 
Pilkey, D. (1996). The paperboy. New York: Orchard Books. 
Pinkney, A. D. (1998). Duke Ellington: The piano prince and his orchestra. New York:  
Hyperion Books for Children. 
Rappaport, D. (2000). Freedom River. New York: Jump at the Sun/Hyperion Books for   
Children. 
Rappaport, D. (2001). Martin’s big words: The life of Dr. Martin Luther King, Jr. New 
     York: Jump at the Sun/Hyperion Books for Children. 
Rockwell, A. (2000). Only passing through: The story of Sojourner Truth. New York; 
Alfred A. Knopf. 
Schroeder, A. (1996). Minty: A story of young Harriet Tubman. New York: Dial Books 
for Young Readers. 
Shange, N. (2004). Ellington was not a street. New York: Simon & Schuster Books for 
Young Readers. 
Siegelson, K. L. (1999). In the time of the drums. New York: Jump at the Sun/Hyperion  
Books for Children. 
Steptoe, J. (1997). In daddy’s arms I am tall: African Americans celebrating fathers. 
     New York: Lee & Low Books, Inc. 
Thomas, J. C. (1998). I have heard of a land. New York: HarperCollins. 






















EVALUATION CRITERIA FOR CALDECOTT MEDAL  























































Evaluation Criteria for Caldecott Medal Honor Books from 1996-2005 
Evaluation Questions Yes No Comments
1. Are all characters portrayed as
individuals instead of as 
representatives of a group?
 X 
There is only one character, the paperboy, 
who has a job to do, and he has a dog.
The author refers to the paperboy’s 
parents and sister as the boy walks 
through his house to begin delivering 
papers and when he returns.
2. Does the book transcend 
stereotypes?
X The paperboy in this story could be a 
male of any color. 
3. Are social issues and problems 
depicted frankly, accurately, and 
without oversimplification?
 X 
The only difficulties the paperboy has are 
getting out of his warm bed on cold
mornings and riding his bike after it is
“loaded down with newspapers”; but he 
does those things anyway. 
4. Do African American characters 
solve their problems without
intervention by whites?
 X 
There are no white characters in the story. 
5. Are African American 
characters shown as equals of 
white characters?
N/A 
There are no white characters in this 
story. 
6. Does the author avoid offensive 
or degrading vocabulary?  X 
There is no offensive or degrading 
language in the story.
7. Will children be able to 
recognize the characters in the
text and illustrations?
 X 
The only beings in the illustrations are the 
boy and his dog. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
No stereotypes could be found. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The paperboy lives in a nice home and 
neighborhood, and his family is intact. 
He has a job, which shows he is
responsible, even though it appears to be
unnecessary. 
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Table B.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed as individuals 
instead of as representatives of a group?
X There were no characters in 
this poem about Harlem. 
2. Does the book transcend stereotypes? X Harlem was viewed as a place 
of promise of a better life,
where African Americans 
could flourish and be happy.
3. Are social issues and problems depicted 
frankly, accurately, and without 
oversimplification?
 X 
The social issue is racism, 
which is why the people were 
going to Harlem. 
4. Do African American characters solve their 
problems without intervention by whites?  X 
 African Americans left 
different parts of the country
to get to Harlem; it was a 
place of renaissance for the 
people who were able to get to
it. 
5. Are African American characters shown as 
equals of white characters?  X 
“Harlem was a promise 
Of a better life, of a place 
where a man didn’t
Have to know his place 
Simply because he was 
Black” 
6. Does the author avoid offensive or degrading 
vocabulary?  X 
There is no offensive or
degrading vocabulary in this
story. 
7. Will children be able to recognize the 
characters in the text and illustrations? N/A 
There were no characters, but 
various artists, politicians, and 
places were mentioned in the
poem.
8. Are the illustrations authentic and non-
stereotypical?  X 
The illustrations showed the 
people playing together, 
attending church, helping each 
other, etc. 
9. Do the illustrations present positive images 
of African Americans in aesthetically 
pleasing ways? 
X 
The illustrations present 
positive images of African
Americans experiencing 
togetherness and realizing
their dreams in Harlem.  









































      









Table B.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed as 
individuals instead of as 
representatives of a group?
 X 
This biographical book is about the life of 
musician Duke Ellington. Duke’s parents, 
Daisy and J. E., are mentioned. His band
members and their music are mentioned 
individually:
Sonny Greer played the drums. 
Joe “Tricky Sam” Norton played the 
trombone. 
Toby played the saxophone. 
James “Bubber” Miley played the trumpet.
In 1939, Duke hired songwriter, Billy 
Strayhorn, who wrote Take the “A” Train. 
2. Does the book transcend 
stereotypes?
X There are no stereotypical implications 
concerning the characters. 
3. Are social issues and problems 
depicted frankly, accurately, 
and without oversimplification?
N/A 
The author does not discuss any of the 
social issues involved with being traveling 
musicians in America in the early to late 
1900s. 
4. Do African American 
characters solve their problems 
without intervention by whites?
 X 
The only problem discussed was that Duke 
did not want to take piano lessons as his 
parents desired; as a child, he wanted to
play baseball.
5. Are African American 
characters shown as equals of 
white characters?
N/A 
There are no white characters mentioned. 
6. Does the author avoid offensive 
or degrading vocabulary?  X 
The story is written in jazzy like vernacular. 
7. Will children be able to 
recognize the characters in the
text and illustrations?
 X 
Most of the individual characters mentioned 
are on individual pages. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations show Duke Ellington from
childhood through adulthood and his 
orchestra in various settings 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
Most of the males wore suits, and the ladies 
wore attractive dresses while listening or 
dancing to music. They were portrayed in a 
positive manner. 
 Pinkney, A. D. (1998). Duke Ellington: The piano prince and his orchestra. New York: 
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Table B.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed as
individuals instead of as
representatives of a group?
 X 
This is a biographical work about Dr. Martin
Luther King, Jr. Mrs. Rosa Parks is mentioned 
as well. 
2. Does the book transcend 
stereotypes?
X Dr. King wanted to solve racial injustice with
words and love instead of violence and hatred. 
3. Are social issues and problems 




Racial injustice is addressed through White 
Only signs and Mrs. Rosa Parks’ story. 
4. Do African American 
characters solve their 
problems without intervention 
by whites?
 X 
Racial injustice was battled through the 
nonviolent Civil Rights Movement. After 
Mrs. Parks refused to give up her seat on the
bus to a white man, the Montgomery Bus 
Boycott was organized; for 381 days, black
citizens did not ride the buses until they could
sit anywhere they wanted to sit on the buses. 
5. Are African American 
characters shown as equals of 
white characters?
 X 
Although Dr. King knew that African
Americans were not treated as equals, he 
knew they were equal.
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
The only phrase that could possibly be 
interpreted as degrading vocabulary would be
White Only, but it is necessary for the telling
of the story.
7. Will children be able to 
recognize the characters in the
text and illustrations?
 X 
Dr. King is pictured on most of the pages. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations were authentic but did not
depict the terrible violence of that time in
history.
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations depict African Americans as 
strong and determined people.
 Rappaport, D. (2001). Martin’s big words: The life of Dr. Martin Luther King, Jr. New 














































         






Table B.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed as 
individuals instead of as 
representatives of a group?
 X 
The three characters in the story are Mama, 
Ada Ruth, and Grandma.
2. Does the book transcend 
stereotypes?
X Mama, Ada Ruth, and Grandma are close and 
loving, but Mama leaves the family to find
work in Chicago. 
3. Are social issues and problems 




The problems are the war, scarcity of food 
and money, and Mama needing to leave Ada 
Ruth and Grandma behind in order to find
work to support the family. No male family
member is mentioned. 
4. Do African American 




Mama leaves the family to find work in
Chicago; she said they were hiring colored 
women since all the men are away fighting in
the war. 
5. Are African American 
characters shown as equals of 
white characters?
N/A There were no white characters. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading
vocabulary; there is continuous dialogue and
descriptions. 
7. Will children be able to 
recognize the characters in the
text and illustrations?
 X 
There is no confusion of characters in the 
illustrations. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The adult characters are hardworking and 
conscientious, and they obviously love Ada
Ruth and each other.  
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations of the characters are very 
beautiful and colorful and portray the 
characters as a close, loving family. 
Woodson, J. (2004). Coming on home soon. New York: Putnam’s Son’s/Penguin Young
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Table C. 1 
Evaluation Criteria for Coretta Scott King Author Award Books from 1996-2005 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
Characters are not named as such; the black 
and white photographs depict various African 
American and white children on the journey 
to school integration. 
2. Does the book transcend 
stereotypes?
X This book is a historical look at the journey 
from school segregation to school integration. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
The social issues are racial injustice and 
segregation. 
4. Do African American 




“On May 17, 1954 the U. S. Supreme Court 
declares segregated schools unconstitutional 
in Brown versus Board of Education” (p. 73). 
5. Are African American 
characters shown as equals 
of white characters?
 X 
African Americans were shown as equals of 
whites but were not treated as such. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading vocabulary
in this book. 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
Children will be able to recognize the persons 
discussed in the text and shown in the 
photographs. In addition, photo notes in the 
back of the book give details (names, dates,
places, information) about each photograph.




The black and white photographs are
authentic and typical of the era. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The black and white photographs present
images of African Americans as strong and 
determined people who endured many
hardships. Although their names are not 
given, Mrs. Rosa Parks is pictured on an
integrated bus; Dr. Martin Luther King, Jr. is
pictured alone in one photograph and at the 
1963 March on Washington in another. 
  Morrison, T. (2004). Remember: The journey to school integration. Boston: Houghton  
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Evaluation Criteria for Coretta Scott King Illustrator Award Books from 1996-2005 
Evaluation Questions Yes No Comments 
1. Are all characters 
portrayed as individuals 
instead of as 
representatives of a 
group?
 X 
Minty, young Harriet Tubman, her parents, 
Amanda (another slave), Mr. Sanders (the 
overseer), and Mr. and Mrs. Brodas (the 
plantation owners) were all portrayed as 
individuals. 
2. Does the book transcend 
stereotypes?
X This fictional account of Harriet Tubman’s 
childhood was typical of the slavery era. Even as
a child, she wanted to be free.






The social issue of slavery and the harsh realities 
of it were depicted frankly and accurately. 
4. Do African American 




Amanda mentioned previously attempting to
runaway from the plantation and pointed to a 
scar on her forehead to prove it. Minty did not
solve her problem, which was to run away, 
because the people came outside. Even though 
she is eight years old in the story, Minty plans to
runaway someday.
5. Are African American 
characters shown as 
equals of white 
characters?
 X 
The African American characters are slaves, and 
the white characters are their owners. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
None of the degrading historical language used 
in reference to slaves is used in the story. 
7. Will children be able to 
recognize the characters 
in the text and 
illustrations?
 X 
Each character is recognizable in the test and 
illustrations. 




The illustrations are authentic, but they are 
typical of the era of slavery. 
9. Do the illustrations





Due to the historical setting of this story, African
Americans are not presented in aesthetically 
pleasing ways.
 Schroeder, A. (1996). Minty: A story of young Harriet Tubman. New York: Dial Books

































   
   
 
 
    
 
       















Table D.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
Each poem is about its author’s father or
father figure. 
2.  Does the book transcend
stereotypes?
X Each author wrote his/her poem about his/her 
father or father figure. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 N/A 
4. Do African American 




No problems are discussed in the poems. 
5. Are African American 
characters shown as equals 
of white characters?
N/A 
There are no white characters in the poems. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive language. 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
Each poem and its accompanying 
illustration(s) cover two pages. 




The illustrations support the text of each
poem. They relate to the main idea of each
poem. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations support the text in portraying
strong ties between fathers and their children. 
 Steptoe, J. (1997). In daddy’s arms I am tall: African Americans celebrating fathers. New York: 




























































Table D.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters 
portrayed as individuals 
instead of as 
representatives of a 
group?
 X 
Some individuals were noted, but slaves, 
singers, musical groups, and famous
musicians were mentioned as well.
2. Does the book transcend 
stereotypes?
X The author gives the history of African
American music but also gives an historical
account of what was happening throughout 
history along the edges of the pages.






Slavery, segregation and racism were the 
social issues depicted on the pages or dealt
with through the music. 
4. Do African American 




Slavery was ended with intervention by
whites, but it took African Americans and
whites working together to end segregation. 
Racism continues to be problematic. 
5. Are African American 
characters shown as 
equals of white 
characters?
 X 
Various singers and musicians were noted in 
the musical history, but white people were 
mentioned in the other historical accounts. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
7. Will children be able to 
recognize the characters 
in the text and 
illustrations?
 X 
Some of the singers and musicians in the 
illustrations were not easily recognizable to
this researcher. 




The illustrations are authentic and non-
stereotypical in that they express the various 
types of music through illustrations. 
9. Do the illustrations





The illustrations present positive images in
that African Americans brought music with
them on their involuntary journeys from
Africa and transformed their music 
throughout history. 
 Igus, T. (1998). I see rhythm. San Francisco: Children’s Book Press. 
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Table D.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters  
portrayed as    
  individuals instead of   
  as representatives of a  
group?
 X 
Mentu and his grandmother, Twi, are portrayed 
as individuals, but the slaves in the fields, the 
captured Africans, and the slave traders are
portrayed as groups. 




The characters were typical of the times. They
believed in magic, but they longed to be free.






The social issue, which is slavery, is depicted
accurately. The first problem is that Twi did not 
want Mentu to forget his African heritage even 
though he had not been born in Africa; she also 
wants him to be strong. The second problem is 
that the Ibo people do not want to be slaves.
4. Do African American 





Mentu learned to be strong while working in the 
fields, and he taught his children the stories,
songs, and how to play the drums just as Twi had
taught him. The Ibo people chose death over
slavery; they followed a young Twi into the 
water as they sang, “The water can take us
home.” 
5. Are African 
American characters 
shown as equals of 
white characters?
 X 
The African characters were slaves, and the
white characters were slave traders.





There is no offensive or degrading vocabulary in
this book. 
7. Will children be able 
to recognize the 
characters in the text 
and illustrations?
 X 
Mentu and Twi, as well as the groups of slaves 
and the slave traders, are quite recognizable. 




The illustrations are authentic, but they were 
typical of the era of slavery. 
9. Do the illustrations
present positive 





Images of slavery are never positive. 
 Siegelson, K. L. (1999). In the time of the drums. New York: Jump at the Sun/Hyperion
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Table D.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters 
portrayed as individuals 
instead of as 
representatives of a 
group?
 X 
The character is the narrator, who is a little 
boy. 
2. Does the book transcend 
stereotypes?
X The text and illustrations show Harlem as a 
place of culture and independence. 






There are no social issues or problems
depicted. The narrator tells the reader about
Uptown Harlem. 
4. Do African American 
characters solve their 
problems without
intervention by whites?
N/A There are no problems depicted. 
5. Are African American 
characters shown as 
equals of white 
characters?
N/A 
There are no white characters in the story. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading vocabulary
in the book. 
7. Will children be able to 
recognize the characters 
in the text and 
illustrations?
 X 
The narrator is in several of the illustrations. 




The illustrations depict different places in 
Harlem. 
9. Do the illustrations





The illustrations present African Americans in 
positive images by showing them playing 
jazz, gathered in the barber shop, shopping
and attending church. 
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Table D.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters 
portrayed as individuals 
instead of as 
representatives of a group?
 X 
 ‘Tricia Ann, Mama Frances, Mrs. Grannell, 
Jimmy Lee, Mr. John Willis, the hotel manager, 
Blooming Mary, and Hickey and his sister are the
characters.  
2.  Does the book transcend
stereotypes?
X ‘Tricia Ann is taught by the adults in her life to be 
proud of who she is. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
The social issue is Jim Crow. ‘Tricia Ann has a 
series of problems on her way to someplace 
Special: having to sit in the Colored Section of the
bus, not being able to sit on the park bench For 
Whites Only, and being swept into the Southland
Hotel’s lobby by a crowd of white people and
being told, “No colored people are allowed.” After 
the hotel incident, ‘Tricia Ann ran into the Mission
Church ruins, which contained a walled garden;
she cried and decided to go home. She needed
Mama Frances’ help. 
4. Do African American 




Blooming Mary told ‘Tricia Ann that her granny
was with her, and encouraged her to listen to her 
granny. As ‘Tricia Ann listened, she heard her 
grandmother’s voice. “You are somebody, a 
human being-no better, no worse than anybody 
else in this world. Getting’ someplace special is 
not an easy route. But don’t study on quittin’, just 
keep walking straight ahead-and you’ll make it.” 
She proudly made it to someplace special. 
5. Are African American 
characters shown as equals 
of white characters?
 X 
There was no equality in Jim Crow. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
The author uses colored section and for whites 
only as needed in the story to explain the hardships 
‘Tricia Ann had to endure in order to get to the 
library. 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The characters are easily recognizable in the text 
and illustrations because they are individually 
introduced into the story. 




The illustrations are very authentic and are typical 
of the 1950s. The most powerful illustration was 
that of the public library with the message, Public 
Library: All Are Welcome, chiseled in stone. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations support the text in showing that 
‘Tricia Ann is very loved by her grandmother and
others in the African American community; they 
encourage her, look out for her, and reinforce her 
grandmother’s teachings about being somebody. 
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Table D.1 Continued
Evaluation Questions Yes No Comments 
1. Are all characters portrayed as
individuals instead of as 
representatives of a group?
 X 
Each character gives an oral historical account 
of Bessie Coleman, which has been written.
2. Does the book transcend 
stereotypes?
X Bessie Coleman overcame the obstacles of 
poverty and racial and sexual discrimination
to become the world’s first licensed female 
pilot of African descent. 
3. Are social issues and problems 
depicted frankly, accurately, 
and without oversimplification?
 X 
The social issue is Jim Crow during the late 
1800s and early 1900s. Bessie’s problems
were poverty and discrimination. 
4. Do African American 
characters solve their problems 
without intervention by whites?
 X 
Bessie left Texas and went to Chicago to earn 
a living and save money to travel to France 
for aviation training because whites in
America would not train “Negros” to be 
pilots.  
5. Are African American 
characters shown as equals of 
white characters?
 X 
The African American characters were 
considered inferior to whites in America. 
6. Does the author avoid offensive 
or degrading vocabulary?  X 
The author does not write offensive language
gratuitously, but she uses it out of necessity 
because of the era of the story. Two examples:  
The laundry customer stated, “Still, there was 
somethin’ disturbin’ about her. I think it was 
her eyes. She’d never look down, you know?
She’d come to the back door, like they were 
supposed to in those days. But when I opened
it, there this Colored girl would be standin’, 
lookin’ me straight in the eye, like we were 
just any two people meetin’ on a street in 
town. You know, like we were equals.” 
News reporter #1 stated, “A reporter I knew 
from the Chicago Herald offered to report her 
story if she would agree to pass for white. 
However, her only response to his offer was
laughter.” 
7. Will children be able to 
recognize the characters in the
text and illustrations?
 X 
There is one historical account every two 
pages. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
They were authentic but were typical of the
era. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations of Bessie Coleman attending
pilot training and in her pilot uniform were 
positive, but the illustrations about poverty 
were not. 

























   
 
   
 
 
























Table D.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed as
individuals instead of as 
representatives of a group?
 X 
Each character is mentioned individually for
the most part by the narrator, who is a little 
girl discussing men who came to their home 
during her childhood. 
2. Does the book transcend 
stereotypes?
 X The characters discussed in the book 
included  an actor, singers, musicians, and a
boxer, politicians, writers, intellectuals, 
Civil Rights activists, etc.  
3. Are social issues and problems 
depicted frankly, accurately, and 
without oversimplification?
 X 
The following statement insinuates racism: 
“Sonny Til was not a boy.” 
4. Do African American characters 
solve their problems without
intervention by whites?
 X 
Racism continues to be an
incomprehensible problem, but the persons
mentioned in the story thrived in spite of it . 
5. Are African American characters 
shown as equals of white 
characters?
 X 
“Nkrumah was no foreigner. Virgil Akins 
was not the only fighter.” 
“Sonny Til was not a boy. The Clovers no
rag-tag orphans.” 
6. Does the author avoid offensive 
or degrading vocabulary?  X 
There is no offensive or degrading language 
in this story. 
7. Will children be able to recognize 
the characters in the text and 
illustrations?
 X 
For the most part children will be able to 
recognize the characters because some of 
them are introduced individually. Ray 
Barretto and Dizzy are illustrated on the 
same page in the book; unless a child is 
familiar with musicians, he/she will not be
able to distinguish between the two. Duke
Ellington’s name is not given on the last
page of the story; there is an illustration of 
him on one page; on the opposite page are 
the words, “It hasn’t always been this way; 
Ellington was not a street.” At the end of the
book there is a paragraph about each 
famous man and the Clovers; all were 
mentioned in the story.  
8. Are the illustrations authentic and 
non-stereotypical?  X 
The illustrations are very authentic and non-
stereotypical in that they portray famous 
African Americans as real people who lived 
their lives and contributed to the American 
way of life through their talents, intellect, 
and abilities. As the author stated, they 
changed the world. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations present the African 
American family and the famous people 
entertained in their home as intelligent, 
conscientious, and talented individuals.




















EVALUATION CRITERIA FOR CORETTA SCOTT KING ILLUSTRATOR  









































         














Evaluation Criteria for Coretta Scott King Illustrator Award Honor Books 
from 1996-2005 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed as
individuals instead of as 
representatives of a group?
 X 
There are no characters. This book is a 
compilation of African American children’s 
poems about black pride. 
2. Does the book transcend 
stereotypes?
X There is nothing stereotypical in the book. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
Brandon N. Johnson’s poem mentions 
freedom and voting as problems. 
4. Do African American 
characters solve their 
problems without intervention 
by whites?
N/A 
Brandon’s poem states that black ancestors 
died for his freedom, his great uncle Jimmy
risked his life to help black people vote, and 
his great great grandmother voted for the first
time when she was 80 years old. 
5. Are African American 
characters shown as equals of 
white characters?
 X 
Shelton La’Mar Johnson’s poem states that 
black is beautiful as white people. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading language 
in these children’s poems. 
7. Will children be able to 
recognize the characters in the
text and illustrations?
N/A 
There are no characters. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations are non-stereotypical and
show African Americans in various settings. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations present images of wholeness 
or black pride.
 Adedjouma, D. (Ed). (1996). The palm of my heart: Poetry by African American
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
The main characters are the narrator, her 
grandmother, Dada, her cousin, Neeny, and 
Uncle Dink. 
2. Does the book transcend 
stereotypes?
X The islanders are self-supportive, but Neeny’s 
mother does domestic work in Charleston; 
that was typical of the 1950s. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
The problem in the story is that Neeny has 
changed and no longer enjoys life on the 
island; she also talks too much, mostly about
herself. The narrator does not understand 
why Neeny has changed.  The narrator also
mentions that Dada has back trouble, and the 
big factory is polluting the water, which
interferes with shrimping.
4. Do African American 




The narrator and Dada notice that Neeny has 
changed but choose to ignore her behavior. 
There are no white characters, but Neeny 
refers to the high-class family in Charleston
for which her mother works.
5. Are African American 
characters shown as equals of 
white characters?
N/A 
There are no white characters. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading 
vocabulary, but the characters either do not 
utilize verbs or use them incorrectly in the 
sentences. 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The illustrations of the characters lack faces, 
but all characters are recognizable.
8. Are the illustrations authentic 
and non-stereotypical? X 
From the text and illustrations, the characters 
live off the island by catching or growing
food and making their own clothing. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations present positive images of
African Americans in the 1950s. 
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
One letter from the alphabet was represented 
on each page in a passage from a poem. Some 
pages had illustrations of individuals, such as 
Sojourner Truth, Harriet Tubman, and Kojo;
while others had representatives of African 
Americans. 
2. Does the book transcend 
stereotypes?
X 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X Slavery, name-calling, and caring for the 
elderly are mentioned in the poems. 
4. Do African American 




Sojourner Truth and Harriet Tubman walked
out of slavery, and Kojo asserted, “Do not 
call me out of my name.” 
5. Are African American 
characters shown as equals 
of white characters?
N/A 
There are no white characters. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading vocabulary
in this book. 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
Each page has one poem and one illustration. 




Some of the illustrations help celebrate being 
African American, while others focus on the
strength of the family. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
Some of the illustrations depict the beauty, 
strength, and uniqueness of African
Americans. 
  Bryan, A. (1997). Ashley Bryan’s ABC of African American Poetry. New York:
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
Reginald, Mama, Papa, and individual
baseball players are the characters. 
2. Does the book transcend 
stereotypes?
X Reginald’s family is intact, and he aspires to
be a violinist in a famous orchestra someday.
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
Papa’s best hitters and players are going to 
play for the white teams. 
Papa wants Reginald to become a baseball
player. 
The team loses all of its games. 
The team could not find a hotel that would 
take Negroes.
4. Do African American 




The team members play their best. 
After Reginald sits on the bench and plays his 
violin, the team begins to win games. 
The team members sleep on a field outside the 
baseball stadium.
Papa finally accepts that Reginald wants to be 
a violinist. 
5. Are African American 
characters shown as equals of 
white characters?
 X 
The baseball players belong to the Negro 
National League. 
When looking for a hotel room before the big 
game, a white clerk says, “We don’t exactly 
cotton to coloreds sleepin’ in our beds. Y’all
gonna have to look elsewheres.” 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
The author avoids the names African 
Americans were called in 1948 and chooses to
use the term colored instead. 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The main characters are Reginald and Papa, 
and they are clearly recognizable in the 
illustrations. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations are non-stereotypical in
showing the close relationship between 
Reginald and Papa. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
Reginald, the narrator, is a violinist, and his 
parents, as well as the team members, are 
married. 
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed
as individuals instead of as
representatives of a group?
 X 
The only individual character is the narrator, 
who is a pioneer woman; there are other 
pioneers shown in groups as well.
2. Does the book transcend 
stereotypes?
X This book is the story of a literate African
American pioneer woman who staked a claim
free land in the Oklahoma Territory. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
The problems, including sleeping in a sod hut, 
were the hardships experienced by the 
narrator. 
4. Do African American 




The other pioneers help the woman build a 
three-room log cabin. 
5. Are African American 
characters shown as equals of 
white characters?
N/A 
There are no white characters. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading vocabulary
in the book. 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The pioneer woman is easily recognizable in 
the illustrations. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations are authentic. They are non-
stereotypical because the pioneer woman 
secures her own land, has a home, and writes 
in a journal. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations present positive images of
African Americans and women in the late
1800s, who stake claims to land, build homes,
have church services underneath a tree, and
live independent lives. 
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as 
representatives of a group?
 X 
The main characters were John Parker, Jim
Shrofe, his father, and Isaac and Sarah. 
2. Does the book transcend 
stereotypes?
X During slavery, John Parker was sold from his 
mother at age eight and later worked to buy 
his freedom. He became a successful 
businessman and a conductor on the 
Underground Railroad. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
Slavery is the social issue depicted. 
The other problem is that Jim Shrofe’s father
makes Sarah’s and Isaac’s baby sleep at the 
foot of his bed every night; he threatened to
kill her and anyone who comes for her. 
4. Do African American 




John Parker rescues Isaac, Sarah, and their 
baby from slavery and rows them across the
Ohio River to freedom. 
5. Are African American 
characters shown as equals 
of white characters?
 X 
John Parker and the slaves are not shown as
equal to white characters in the story. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading 
vocabulary.
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The characters are easily recognizable in the 
text and illustrations. 




The illustrations are authentic and typical of 
the slavery era.
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations present positive images of
John Parker and his heroism.
   Rappoport, D. (2000). Freedom River. New York: Jump at the Sun/Hyperion Books for   

















   
  
  



























      





Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
The characters are Isabella, later known as 
Sojourner Truth, John Dumont, Isaac and 
Maria Van Wagener, and Peter, Isabella’s 
son. 
2. Does the book transcend 
stereotypes?
X Isabella walked away from John Dumont’s 
farm to the home of Isaac and Maria Van 
Wagener, who thought it was immoral to own
slaves. They purchased Isabella for $20.00 
and set her free.
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
Slavery was the social issue depicted in the
story. 
John Dumont sold Isabella’s son, Peter, to a 
man who sold him to a plantation owner in
Alabama. 
Isabella felt that people needed to hear stories 
about slavery and to be told that slavery was 
wrong 
4. Do African American 




The Van Wagener’s bought Isabella for 
$20.00 and set her free. 
Isabella found a lawyer to help her get her 
son, Peter, back after he was sold out of the 
state of New York; she won her case, and 
Peter was returned to her. Isabella changed 
her name to Sojourner Truth and traveled 
around telling people about slavery. 
5. Are African American 
characters shown as equals 
of white characters?
 X 
There was no equality during or after 
Isabella’s years in slavery. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The characters are easily recognizable. 




The illustrations are authentic and typical of 
the timeframe covered in the book. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations present mostly negative 
images. 
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as 
representatives of a group?
 X 
Virgie, C.C., and Mama and Papa were 
introduced individually, but the older brothers
were pictured in groups. 
2. Does the book transcend 
stereotypes?
X Virgie’s family was independent and self-
supportive; her brothers attended school each 
week instead of working on the farm. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
Virgie’s problem was that she wanted to go to
school with her brothers; they said the seven-
mile walk was too far for her, few girls went
to the school, and she was too small. 
4. Do African American 




Virige’s parents decide that all free people
need learning, so they let her go to school 
with her older brothers. 
5. Are African American 
characters shown as equals 
of white characters?
 X 
The African American characters were 
recently freed from slavery. The only white 
character was the teacher. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading 
vocabulary.
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The characters are clearly recognizable except 
for four of the older brothers, who were
usually pictured in a group.




The illustrations are authentic and typical of 
the post-slavery era. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The illustrations present positive images in
that Virgie’s family worked their own farm, 
her brothers attended school, and eventually
she did as well. The children’s parents
recognized that education was part of their 
newfound freedom. 
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
Bill “Bojangles” Robinson was the only 
character, but there were individuals and 
groups of people in the illustrations. 
2.  Does the book transcend
stereotypes?
X The authors’ afterword at the end of the book 
inform readers that Bill “Bojangles” Robinson
is known as the greatest tap dancer of all time. 
During the Great Depression of the 1930s, he 
shared his wealth with others. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
“He danced past doors; some were open, 
some closed.” 
There is no problem.
4. Do African American 




There were no white characters, but 
Bojangles’ passion for tap dancing and his
fame brought him before all kinds of people.
5. Are African American 
characters shown as equals of 
white characters?
N/A 
“He danced past doors; some were open, 
some closed.” Yes, both white and black 
characters were shown equally; for example, 
white and blacks were in fancy clothes in the
crowd and the band in various illustrations.
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading 
vocabulary.
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
Bojangles is the only character in the story. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations show Bojangles dancing
before affluent as well as poor people. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
Although Bojangles lived during the years of
Jim Crow, he became famous and was 
received in spite of it. The people were very
eager and happy to see and hear his tap 
dance.
Dillon, L. & D. (2000). Rap a tap tap: Here’s Bojangles-think of that! New York: The  
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
The narrator, who is a young girl, and her 
father were the only characters, and there
were numerous references to writer, Langston 
Hughes. 
2.  Does the book transcend
stereotypes?
X The young girl in the story writes poetry, and 
she obviously spends time with her father
because he takes her to see the home of 
Langston Hughes. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
N/A 
There are no issues or problems depicted. 
4. Do African American 




There are no white characters. 
5. Are African American 
characters shown as equals 
of white characters?
N/A 
There are no white characters. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The characters are easily recognizable in the 
text and illustrations. 




The authentic illustrations mesh the present 
with the past.  
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The narrator writes poems, and her father
takes her to see the home of the late Langston 
Hughes. 

























   



















      
 














Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
The doll, Mr. Henry, Miz Rachel, Lindy, the 
overseer, the man and the woman with silver 
hair, and Willa and her mother were the 
characters. 
2.  Does the book transcend
stereotypes?
X Mr. Henry, Miz Rachel, and Lindy were not
satisfied with their plight in life. They wanted
to be free, and Lindy sought knowledge. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
The social issue was slavery. 
The problems were Mr. Henry was sold for
trying to be free, and Lindy was whipped for
asking the plantation owner’s son how to spell
her name. 
4. Do African American 




As part of the Underground Railroad, the
white couple helped Mr. Henry, Miz Rachel, 
Lindy, and others escape from plantations.
5. Are African American 
characters shown as equals 
of white characters?
 X 
There was no equality in slavery. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The characters are easily recognizable. 




The illustrations were authentic and typical of 
the era.
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
Lindy and her parents were a family, but they
were slaves and were treated as such. 
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Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed 
as individuals instead of as
representatives of a group?
 X 
Rose, Ma and Pa are the main characters. Doc 
Hollerday, Barbara Jay, Sheriff Weaver, and 
Jesse Baines and his gang also were
mentioned.
2. Does the book transcend 
stereotypes?
X This story is a tall tale about an African 
American female. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
The morning after Rose’s birth, her mother 
was unable to provide enough milk to quench
her thirst. 
A herd of longhorn steer was stampeding
toward the family’s house. 
“Jesse Baines and his gang of desperadoes 
tried to rustle the heard away from Rose.” 
Rose and the herd were thirsty. 
The clouds caused two tornadoes, and Rose 
has to figure out what to do now. 
4. Do African American 




“No other newborn had the utter strength to
lift a whole cow clear over her head and 
almost drink it dry.” 
Rose restrained the top bull and stopped the 
stampede.  
Rose used her spare metal rods to lasso the
outlaws and drop them off to jail. 
Rose used her iron rods to lasso a cloud,
which caused a little rainfall. 
Rose lifted her heart and unleashed her song
of thunder that clamed the tornadoes. It 
began to rain. 
5. Are African American 
characters shown as equals of 
white characters?
 X 
Rose actually was superior in strength. She 
told sheriff Weaver, “Somebody had to put a
stop to their thieving ways.”
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
Rose is mostly shown alone in the 
illustrations. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations are especially non-
stereotypical because they show the heroism
of an African American female in this tall 
tale. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
Rose’s family is intact, and she is illustrated
as a strong, intelligent, and resourceful person
in this tall tale. 
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Table E.1 Continued
Evaluation Questions Yes No Comments 
1. Are all characters portrayed
as individuals instead of as
representatives of a group?
 X 
There are no individual characters named in 
the words of the song; it appears to be a 
generalization of the times. The illustrations
depict a family as representatives of large 
groups of people during the Great Migration.
2.  Does the book transcend
stereotypes?
X Although the story’s overtone is sad, the last 
illustration of the boy and his teacher in a 
classroom ends the story with hope of leaving 
poverty through education. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X The problem is poverty.
4. Do African American 




Due to their difficulties on the farm, the 
family migrates to the city in search of a
better life. 
5. Are African American 
characters shown as equals 
of white characters?
 X 
The African American family works in the 
cotton field, and later look on as a white man
watches the cotton get weighed. The
illustration on the following page shows that 
the family has packed their things and 
prepares to leave in their car. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
 X 
There is no offensive or degrading 
vocabulary.
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The family members are easily recognizable 
in the illustrations. 




The illustrations are authentic and typical of
the Great Migration era of the first half of the 
twentieth century. 
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
The entire family structure is intact, and the 
family members are shown having fun
together, singing, laughing, and smiling. The 
family is obviously poor and leaves for the 
big city in search of a better life. They 
encounter difficulties there as well. 



















   
 
 





   














        






Table E.1 Continued 
Evaluation Questions Yes No Comments 
1. Are all characters portrayed
as individuals instead of as
representatives of a group?
 X 
Most of the characters are slaves toiling in
the field; the only individuals mentioned 
were Toby, Sarah and her baby, the Overseer, 
Driver, and Master. 
2. Does the book transcend 
stereotypes?
X In this folktale, the slaves who knew how to 
fly flew away from the plantation field. 
3. Are social issues and 
problems depicted frankly,
accurately, and without 
oversimplification?
 X 
The social issue is slavery. 
The problem is gross mistreatment in the 
field. 
4. Do African American 




Toby helps Sarah and other slaves fly away
to freedom before he flies away. 
5. Are African American 
characters shown as equals of 
white characters?
 X 
The slaves were thought to be inferior to 
whites. 
6. Does the author avoid 
offensive or degrading 
vocabulary?
X 
The author does not use negative language
gratuitously. 
“Get up, you black cow,” called the
Overseer.
7. Will children be able to 
recognize the characters in 
the text and illustrations?
 X 
The characters are easily recognizable in the 
illustrations. 
8. Are the illustrations authentic 
and non-stereotypical?  X 
The illustrations are authentic and typical of 
the era.
9. Do the illustrations present 
positive images of African
Americans in aesthetically 
pleasing ways? 
X 
Illustrations of slaves are not positive images. 






































    
 
        
 
      
       
 
      
     
      








Susie R. Ussery 
P. O. Box 5053 
Columbus, MS  39704 
sueussery@yahoo.com
Objective 
My objective is to obtain a position of elementary school principal or central office 
administrator within a progressive school district, whereas my education and experience 
in supervision, organization, and interpersonal skills may be utilized to affect positive 
change. 
EDUCATION 
2006      Ph.D. / Elementary Education with a minor in Educational         
Leadership, Mississippi State University.  
2001 Ed.S. / Educational Leadership, Mississippi State University. 
1987          A and AA Certifications in Elementary Education,
Mississippi State University. 
1986 M.M.E. / Music Education, Mississippi State University.   
1984 B.M.E. / Music Education, Mississippi State University.   
PROFESSIONAL EXPERIENCE 
2001- Present Assistant Principal, New Hope Elementary School, Lowndes 
County School District, Columbus, Mississippi. Kindergarten –  
fifth grades. 
• Supervise the Fourth and Fifth Grade Building, which includes 
35 faculty and staff members and approximately 450 students  
• Indirectly supervise more than 100 faculty and staff members 
and about 900 kindergarten through third grade students in the 
K-3 Building and supervise 12 bus drivers 
• Secure substitutes, fulfill payroll responsibilities, administer 



















• Complete attendance, substitute, and any other reports 
requested from the Central Office  
• Conduct interviews and parent, teacher, and student 
conferences
• Comply with directives from the principal and Central Office 
administrators and follow and implement district policies 
1998-2001 Third Grade Teacher, Overstreet Elementary School, Starkville 
School District, Starkville, Mississippi.  
1992-1998 Fourth and Six Grade Teacher, Reagan and Rio Vista 
Elementary Schools, San Angelo Independent School District, San 
Angelo, Texas. 
1987-1992 Second Grade Teacher, Overstreet Elementary School, Starkville 
School District, Starkville, Mississippi. 
1986 Third Grade Teacher Assistant, Emerson Elementary School, 
Starkville School District, Starkville, Mississippi.   
1985  Music Teacher, Emerson and Sudduth Elementary Schools,    
Starkville School District, Starkville, Mississippi. Taught public         
school music to third and fifth graders.  
PRESENT AND PAST AFFILIATIONS 
Association for Supervision and Curriculum Development 
Phi Delta Kappa 
National Education Association 
Alpha Theta Chi Collegiate Honor Society for Academic Achievement and Leadership 
Mississippi Counseling Association 
Mississippi Association of Educators 
Lowndes County Association of Educators 
Former President, Treasurer and School Representative of Starkville Assn. of Educators 
Former Member of the Texas Classroom Teachers Association 
Former Member of Texas State Teachers Association 







PRESENT AND PAST COMMUNITY ACTIVITIES 
Active in a local church 
Served as United Way Campaign Committee Chair in San Angelo, Texas 
Served as a Board Member of Assault Victims Services, a United Way Agency  
Served as a Board Member of Christians in Action, a United Way Agency  
Served as Reagan Elementary PTA Secretary and Vice-President in San Angelo, Texas 
Served as a Board Member of San Angelo African American Cultural Awareness 
Council 
Graduated from Mission Coming Together with the United Way of the Concho Valley
